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[bookmark: h.30j0zll][bookmark: _Toc455405655]Executive Summary
[bookmark: h.1fob9te]Late in 2015 the Victorian Electoral Commission (VEC) and the Tigers in Community Foundation Limited through the Korin Gamadji Institute (KGI) contracted the Monash University Faculty of Education to undertake evaluation of the Richmond Emerging Aboriginal Leadership (REAL) program. The purpose was to evaluate the effectiveness of the REAL program in assisting selected Aboriginal and Torres Strait Islander boys and girls between the ages of 14–17 to develop their confidence, self–belief and leadership attributes and to encourage them to become actively involved in their local and broader communities. The evaluation was conducted against defined objectives of the VEC and the KGI. 
[bookmark: h.3znysh7]This report draws from interviews, surveys and focus groups from all relevant participants including a control group of Indigenous youth who had not participated in the REAL program. The report utilises an Indigenous "storytelling" methodology that seeks to highlight and honour the authentic voices of research participants.
The report is divided into three parts:
Part A provides an overview of the program and the methodology used in this evaluation. 
Part B includes the findings of the evaluation of the effectiveness of the program in terms of the detailed objectives of the VEC and the KGI. 
Part C provides a number of recommendations for the KGI REAL program in future. 


Key findings based on the VEC sponsorship objectives and the KGI REAL program objectives
A number of key findings related to the strengths and successes of the program in relation to its key objectives are notable. 
1. Overall program effectiveness
Participants rated highly the value of the program in providing socialising, networking and other opportunities for participants to connect. The development of leadership skills also rated highly.
The focus groups highlighted key psychological factors that enabled active participation such as self–belief, self–image, confidence, being courageous, pride in the culture, and passion. This is arguably one of the greatest strengths of the program.
2. What are the most effective elements of the program that achieve the stated objectives?
The REAL program intensives have overall provided a strong platform for Aboriginal youth to work on shaping their identity as Indigenous Australians, holding especially true for participants from metropolitan areas where access to cultural contexts are few and far between. For some of these young people, the various REAL program intensive activities conducted by the Indigenous presenters provide an opportunity for them to unpack questions about their own identity at a very close and personal level.
3. Does the age at which a participant first experiences the intensives have any impact?
The survey data suggests a high correlation between the age of starting and the degree of engagement in the program. The best starting age is 13 to 14 years, as 16 year olds may have already become too solidified in their views to respond to the program’s purposes. This is reflected in the data from the surveys. In each instance, a greater combined proportion of the younger group compared with the older group is either ‘highly confident’ or ‘confident’.
4. What are the effective elements of the program between the two intensives?
School was a key site at which elements of the program were operationalised between the intensives. Developing more confidence in making decisions at school, as well as about life in general, was found quite frequently amongst participants and their parents. A disconnect between the intensives was noted by staff and parents and the young people, suggesting that more continuity is needed between what goes on within, between and beyond the program intensives. 
5. Participants’ recognition of the connection between politics and their issues.
A significant majority (75.7%) of REAL participants were ‘somewhat confident’ to ‘very confident’ in their ability to recognise the connection between politics and their own local and broader community issues. They were more confident that they have a good understanding of how society works in relation to laws and systems compared to the control group. 
6. Understanding of and confidence in the electoral process.
REAL participants demonstrated much higher levels of understanding around the electoral and voting system processes and acknowledged that the REAL program activities provided by the VEC and others as important for developing this understanding within them. After the program REAL participants were ‘confident’ or ‘highly confident’ (42.4%) that they have an understanding of the electoral and voting system compared to 31.2% of non–REAL participants. When the ‘somewhat confident’ category is included, 78.8% of REAL participants had an understanding of the electoral and voting system compared to 56.2% of the control group. 
7. Propensity to enrol and vote when of age.
After having been part of the REAL program, participants were far more confident that they would enrol to vote (82.0%) compared to the control group (62.4%). 81.8% were ‘confident’ or ‘very confident’ that they would vote in State and Federal elections, compared to 37.6% of the control group. This indicates a high degree of impact of the REAL program on participants compared to the control group.
8. Understanding about the importance of personal and community health, the incidence of key health issues, and the actions that can be taken improve their personal health.
At the end of their participation in the REAL program participants had a strong or very strong understanding about all the various health related issues in comparison to the control group.
9. Sense of cultural identity, improved awareness of family connections, and understanding of Koorie culture.
The REAL program had a powerful impact on participants’ sense of their own cultural identity (86.6%) in comparison to the control group (50.0%). Participants in the program had a stronger sense of Koorie culture (83.3%) when compared to the control group (43.8%). Participants in the program also had a stronger sense of connection to their family (73.3%) compared to the control group (62.4%).
REAL Staff and program participants confirmed the impact of the program on cultural identity. Parents reinforced the impact of the program on participants’ cultural identity and the resultant impact on their engagement in school and the wider community. 
10. Understanding of the various career and personal development pathways.
Over 93.3% of REAL program participants ‘agreed’ or ‘strongly agreed’ after the program that they understood what was available to them for personal career pathways while 86.6% had an understanding about different career pathways. There is a significant difference compared with the responses of the control group (93.3% and 62.4% respectively). These responses very strongly confirm the impact of the program’s objectives.
11. Participants are equipped with skills to become active citizens within their wider communities (leadership).
The REAL program made the participants feel very confident that they will use their new knowledge to take action in their communities (87.0%), which is a significant indicator of the success of the program. They were twice as confident (75.7%) that they could take action on issues compared to the control group (43.7%). The REAL program has clearly had a powerful effect on the participants in relation to this objective.
94.0% of REAL program participants were ‘highly confident’ or ‘confident’ of their understanding of leadership after the program compared to 56.2% of the control group. 69.6% of REAL program participants were ‘highly confident’ or ‘confident’ that they have had an exposure to leadership after the program compared with 56.2% for the control group. Clearly the objectives of the program have been met.
Participants from the REAL program in the focus groups overwhelmingly nominated the “Local” as their main site of influence. The school was typically mentioned, as well as home, football and netball clubs and the CFA. Leadership skills developed during the program intensives were applied in areas such as playing sport. 
A need for more attention to developing political literacy emerged during the focus groups. REAL Staff agreed also that not enough time was available for citizenship work (political literacy).
12. How they can demonstrate leadership across a range of settings, and identify current and past Aboriginal and Torres Strait Islander leaders.
The REAL program was successful in developing leadership attitudes, skills and practices. This evaluation shows a powerful impact on participants’ confidence of their understanding of leadership, and they were four times more likely to be active in the community through leadership than the control group. REAL program participants were significantly more confident of their understanding of leadership after the program (93.3% compared to 56.2% for the control group). In addition, they were significantly more confident that they had the leadership skills to become active citizens in their communities (78.8% compared to 62.5% for the control group).
A number of key recommendations and their rationales are proposed in Part C of this report. In summary they are: 
· Further develop the transformational model of leadership.
· Develop a more explicit component focusing on practical opportunities to engage in civics and citizenship education, in particular the development of political knowledge and literacy. 
· Develop and extend more explicit opportunities for activities to reinforce the program learnings during, between and after the intensives.
· Provide regional opportunities for participants.
· Ensure appropriate and consistency in the program through staffing and skills.
· [bookmark: h.2et92p0]Develop a more rigorous evaluation mechanism focused on continuous improvement.
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[bookmark: h.3dy6vkm][bookmark: _Toc455405657]PART A: Background and Methodology
[bookmark: h.1t3h5sf][bookmark: _Toc455405658]About the KGI REAL Program
The Richmond Emerging Aboriginal Leadership (REAL) Program recruits Aboriginal and Torres Strait Islander boys and girls between the ages of 14–17 with the aim of developing participants’ confidence, self–belief and leadership attributes and encouraging them to become actively involved in their local and broader communities. Participants’ teachers nominate participants on the basis of good school attendance and leadership potential.
Intensive sessions in camp format are run over four days during school holiday periods within the Victorian school year. Each participant has the opportunity to attend two intensives over consecutive years. The intensives provide information on issues such as leadership, active citizenship, political literacy, health and wellbeing, education and employment pathways in a fun environment. They also allow time for participants to develop skills in areas of interest such as sport, dance, art, music, multimedia etc., developing aspirations in personal and career pathways. In between the intensives, there are a number of additional interface activities.
The Young Men’s Christian Association Victoria (YMCA) is the organisation engaged by the KGI to work with them to deliver the program against KGI’s requirements. It is also responsible for conducting the intensives. YMCA volunteers are involved in delivery, together with Aboriginal presenters and partner organisations identified by the KGI (such as the VEC).
[bookmark: h.4d34og8]


[bookmark: h.2s8eyo1][bookmark: _Toc455405659]Research Objectives and Methodology
Objectives
The effectiveness of the REAL program was evaluated against the following sponsor program objectives:
VEC sponsorship objectives
· Participants’ recognition of the connection between politics and their issues
· An increased understanding of, and confidence in, the electoral process
· An increased propensity to enrol and vote when of age
· Participants are equipped with skills to become active citizens within their wider communities (leadership)
· What are the effective elements of the program at the interface between the two intensives?
KGI REAL program objectives
· Program participants are more likely to be active participants in their community (which may include involvement in community events, clubs, school programs or leadership roles)
· Greater understanding about the importance of personal and community health, the incidence of key health issues, and the actions that can be taken improve their personal health
· Participants have a stronger sense of cultural identity, improved awareness of family connections, and understanding of Koorie culture 
· Participants have a greater understanding of the various career and personal development pathways 
· Participants have considered what leadership means to them individually, how they can demonstrate leadership across a range of settings, and to identify current and past Aboriginal and Torres Strait Islander leaders.
When examining the effectiveness of the program against these objectives, a subset of questions were investigated:
· Does the age at which a participant first experiences the intensives have any impact?
· How does a control group of Aboriginal young people aged 14–17 who have not attended the intensives compare across the measures?
Methodology
The evaluation report draws from survey data, focus groups and interviews and utilises an Indigenous "storytelling" methodology that seeks to highlight and honour the authentic voices of research participants, as described below.
Ensuring Ethical Research
Prior to commencing the evaluative research, appropriate permission was sought from the Monash University Human Research Ethics Committee. The advice of our Indigenous Advisory Group (IAG) was essential to ensure that this evaluation was conducted with appropriate cultural awareness and sensitivity. The Monash project team consulted with the Yulendj Indigenous Advisory Group to ensure this. 
[bookmark: h.17dp8vu][bookmark: _Toc455405660]The Interviews
KGI and VEC Staff
Altogether six phone semi-structured interviews, three with KGI and two with VEC staffers and one interview with a YMCA presenter were conducted. Each interviewee was sent the questions beforehand by email together with the appropriate consent and explanatory forms. Interviews lasted between 30 and 60 minutes. The interviews were transcribed and analysed using the following coding themes: Identity; Leadership; Community; Political Literacy; and finally Recommendations. The staff interview questions can be found in the Appendices. Other artefacts, such as past evaluations, email and social media communication, were provided by KGI and were also reviewed. 
Indigenous Parents
As a part of the evaluation, eight parents were interviewed about their perceptions of the REAL program. Each interviewee was sent the questions by email beforehand together with the appropriate consent and explanatory forms. The interviews lasted between 30 and 60 minutes. They were transcribed and analysed using the same coding themes as above. Parent interview questions can be also found in the Appendices.
Indigenous Youth
Two groups of young Indigenous people aged 14–17 participated in the data collection via surveys and focus groups:
REAL Participant Group: 58 REAL Program current participants were sourced from a database provided by KGI. In order to participate these young people were nominated by a teacher or Koorie Education officer. In the words of one KGI staff interviewee, student participants “have to have had a reference from someone that has regular contact with them, a reference saying that they are one, attending school and two, have leadership potential ... It’s not a program that’s based on deficit. We’re not running a program that’s supporting the most disadvantaged Aboriginal kids in Victoria. We’re trying to deliver a program that’s supporting the kids with the most potential”.
Non-REAL Participant Group: A control group of 23 Aboriginal and Torres Strait Islander youth were sourced through a snowballing technique, where participants from Group 1 were asked to nominate and or invite friends and relatives of appropriate age and location to participate in the evaluation. In addition, participants were sourced through liaison with Koorie Education Co-ordinators and Koorie Education Support Officers in the Department of Education and Training and through direct liaison with selected schools.
[bookmark: h.3rdcrjn][bookmark: _Toc455405661]The Survey
An online survey was developed for the two participant groups. Demographic and attitudinal data were collected in order to respond to the VEC–KGI REAL program objectives as detailed in the documentation provided by the VEC (pp.2–3). Survey data was collected about the background of young people and their participation as outlined in the discussion below. The survey combined quantitative (5 point) Likert scale questions, providing the opportunity for respondents to add open text responses justifying and or explaining their choices. 
The 70 (54 REAL and 16 non–REAL) participants who completed the survey and provided contact details were eligible for vouchers and a draw prize. The full surveys can be found in the Appendices.
[bookmark: h.26in1rg][bookmark: _Toc455405662]The Focus Groups
Focus group methodology is a well–recognised means of encouraging people, including young people, to describe their experiences in their own terms (Yin, 2003). Focus groups were used to foster synergistic or snowballing insights through the interactions of the group that were not possible within a one–to–one interview (Wilkinson & Birmingham, 2003). The methodology provided critical insights in fields such as youth participation that are characterised by varying or contradictory perspectives (Neuman, 2003). During this process, respondents were engaged in a culturally sensitive manner under the supervision of the Indigenous Advisory Group.
For the focus group discussions involving participants in the REAL program, semi–structured questions and themes were also explored that directly related to the participant’s experience of the REAL program:
· Are young people activated by the program?
· How is the program translating into school and other parts of their lives?
· To what extent are participants actively engaged in making change in their communities (e.g. writing to their local council?)
· To what extent are participants engaged as peer leaders? (They might be actual leaders of the program in future).
· To what extent do participants feel valued, a part of something, aware of their talents, and aiming for personal high performance?
Focus Groups were conducted with participants in the REAL program and a group who had not participated in the program. Participants from the REAL program included those just entering the program and those who are currently in it. The sampling intention here was the creation of two purposive, parallel critical cases (Flyvberg, 2006; Yin, 2003) to provide reinforcing or varying insights into the various forces that influence the experience of REAL Program participants. It sought to determine the cumulative effect of any interface activity participation on the REAL Program objectives. Where the survey data sought to capture key demographic information and other data related to participation, the focus group evaluation adopted a methodology seeking to explore young people’s perceptions and experience of power and participation by investigating different modes or ‘channels’ of influence and participation through interactive focus group sessions (Walsh and Black, in press). 
[bookmark: h.lnxbz9]Six focus groups were conducted for each of the participant groups during April, May and June of 2016. Focus groups were limited to between 8–10 participants. Focus groups were held in two regional centres (Mildura and Rowsley) as well as locations in Melbourne (including the KGI ME Bank Centre at Punt Road Oval and Museum Victoria). 
The following four activities were conducted to generate discussion, research data and as a means of exploring the questions raised above. 
Exercise 1: Issues that Matter
Participants were asked to identify the issues that are important to them. Using Mission Australia’s list of 15 issues of importance to young people (Mission Australia 2012) participants selected three of those they consider most important. 
· Adolescence/youth
· Alcohol and drugs
· Bullying
· Crime, safety, violence
· The economy & financial matters
· Education
· Employment
· The environment
· Equity and discrimination
· Health
· Homelessness/housing
· LGBT issues
· Mental Health
· Politics and societal values
· Population issues
· Other: Women's interests political participation
· Other: Equal access to technology for communication and creative self–expression
· Other: family/community connection (cultural leadership)
If none of the listed issues were pertinent, the participants were invited to add in their own.
Exercise 2: Spheres of Influence
Participants were then asked to think about their experience as a young person of potential influence. They were asked to position where they thought they had influence at local, national and global levels (they could pick more than one sphere or overlap them):

[image: ]
Exercise 3: Perceived Influence
Two questions were then posited to all focus group participants to understand what enablers and barriers were perceived by them to impact on their capacity to influence and shape their worlds and potentially address key issues of concern: 
· What are the barriers to young people influencing society; and
· What are the enablers to them influencing society?
Exercise 4: Engaged and Empowered
Drawing from the methodology of Arvanitakis (in Arvanitakis and Sidoti 2011), participants were then asked to explore and place themselves within the four possible combinations of engaged, empowered, disengaged and disempowered. The tables below were posted on A3 posters at each venue. Participants wrote their name on a post–it note and stuck it on where they saw themselves, related back to the issues of concern identified in Exercise 1. 
[image: ]
‘Engaged’ suggests being interested and keen to be involved. ‘Disengaged’ suggests a disinterest in any particular issue. ‘Empowered’ suggests a feeling of being able to participate, influence and make change. ‘Disempowered’ suggests a lack of agency to participate, influence and make change.


[bookmark: h.35nkun2][bookmark: _Toc455405663]PART B: FINDINGS IN RELATION TO PROGRAM OBJECTIVES
The following findings incorporate data from all aspects of the evaluation, including the survey (both quantitative and qualitative data), focus groups, parent and staff interviews and related artefacts collected (such as past evaluations). The findings are organised firstly in terms of responses to the overall program effectiveness and key strengths, and then in terms of the main objectives of the program. Related research questions are woven throughout the following discussion. Each section begins with top-line findings. 
The following survey results highlight the most favoured and least favoured aspects of the program, according to its participants. Survey respondents rated highly the value of the program in providing socialising, networking and other opportunities for participants to connect. The development of leadership skills also rated highly. On the other hand, as Figure 1.2 suggests, a significant proportion felt that the program is too short. This view was affirmed by the focus groups.


[bookmark: h.1ksv4uv][bookmark: _Toc455405664]1. Overall program effectiveness
KEY FINDING: Participants feel very confident that they will use their new knowledge to take action in their communities. They also want to remain connected to the program after its completion and would recommend it to their friends. 
[bookmark: h.44sinio]The following survey results highlight the most favoured and least favoured aspects of the program, according to its participants. Survey respondents rated highly the value of the program in providing socialising, networking and other opportunities for participants to connect. The development of leadership skills also rated highly. On the other hand, as Figure 1.2 suggests, a significant proportion felt that the program is too short. This view was affirmed by the focus groups.
[bookmark: h.2jxsxqh][image: ]
[bookmark: h.z337ya]Figure 1.1: What I liked the most about the REAL Program intensives
[image: ]
Figure 1.2: What I liked the least about the REAL Program intensive
The above two figures indicate the success of the program’s focus on creating connections to community and leadership and the fact that there were many who could not find anything to dislike about the program except that it was too short.
[image: ]
Figure 1.3: How confident am I that I will make connections back to the REAL program?
This figure shows a very strong desire of participants to reconnect with the REAL program. Some of the many positive comments in the survey responses provide insight into this desire:
I’ve always wanted to do something for the Aboriginal people so I think KGI will help me do that
I’ll always be part of the KGI team, they’re my family and I’ll do whatever I can to be part of it
It’s very inclusive and continue to offer me opportunities after completing my alumni camp
Because they have taught me to be a better person
I really enjoy doing the programs and I want to give back to the KGI for the programs
Already I have made connections back to KGI, being given the opportunity to be involved in the Laguntas netball is just the start and I highly doubt that will be the last connection as KGI has been such an amazing opportunity for me in the first place
It taught me to be a better leader and it built up my confidence so it would be good to go back again and show the younger ones how to become a leader
It made me feel worthy, made me feel like I could make a difference. [Survey Responses]
Focus group participants affirmed a strong desire to stay connected to the program and peer networks developed as a part of it. 
[image: ]
Figure 1.4: How confident am I that I will use my knowledge gained through this program by taking action in my community?
The REAL Program has made all participants ‘confident’ that they will use their new knowledge to take action in their communities. 59.2% of participants felt ‘highly confident’, 27.8% felt ‘confident’ and ‘13.0% felt ‘somewhat confident’. The combined responses of the two largest groups (87.0%) strongly confirm the success of the program.
A sample of the many positive comments in the survey responses is given below:
The KGI program gave us heaps of options of how we could help out the community and I’m highly confident that the things I’ve learnt in KGI will help the community I’m in
I have been noticed in my community to be stepping up to take charge and lead which I can say came from the REAL program
At school I’ve already used my leadership knowledge that I have gotten from the REAL program
I’ve been given more roles and opportunities in my local community since doing KGI
Without the REAL program I wouldn’t have had the knowledge or confidence about leadership and taking action in my community. So far since these programs, I have experienced and done things that I would not have done before if I hadn’t gone on these camps. [Survey Responses]

[image: ]
Figure 1.5: How confident am I that I would suggest friends to attend the REAL intensive program?
92.6% of participants would recommend the REAL Program to their friends. In fact many commented that they had already recommended the program to their friends and family members too. Survey respondents comments included:
You gain a lot from the program 
It was a great experience for young people to learn about their culture and leadership
The program engages Indigenous youth to become greater people in their communities
It is a life changing experience. [Survey Responses]



[bookmark: h.3j2qqm3][bookmark: h.1y810tw][bookmark: _Toc455405665]2. What are the most effective elements of the program that achieve the stated objectives? 
KEY FINDING: The program develops individual and collective identity, confidence and connectedness to community.
I think the biggest way it benefits is that too often Aboriginal and Torres Strait Islander people from across Victoria, stay within community, so especially young people, they go to school in their community but the KGI Real program gives them a space to come together from all different tribes and clans but also different communities. [KGI Staff Interview]
Based on data from surveys and responses from focus groups, parents and staff interviews the REAL program intensives have overall provided a strong platform for Aboriginal youth to work on shaping their identity as Indigenous Australians, holding especially true for participants from metropolitan areas where access to cultural contexts are few and far between. For some of these young people, the various REAL program activities conducted by the Indigenous presenters provide an opportunity for them to unpack questions about their own identity at a very close and personal level: Who they are at a personal level and then at a community level? Where do they belong? What is their identity and role as young Indigenous Australians? Parents also highlighted the ways that the program strengthened identity. 
Anecdotal feedback from the focus groups suggests that the experiences that they gain through the time spent at the REAL program intensives allow them to have an opportunity to look at themselves closely and gain an understanding of some of their strengths and weaknesses. Having this experience shared with other young people of a similar background further helps them in unpacking some of their inner conflicts, questions and possibilities. This appears to be in part why they developed a strong emotional contract with the REAL program. Interestingly, this is also affirmed in the interviews with KGI–VEC staff and through the voices of the parents of these young people. The program intensives provides both metropolitan as well as country Indigenous youth with an opportunity to connect with other Koori young people and make a connection with their Indigenous culture.
Another parent described how this program provided an opportunity for Aboriginal kids to get a better grounding and understanding of who they are and how they can shape their identity. In fact, for some of the parents, this was the reason their children were being encouraged to attend the program. In their words, “I felt it was a great opportunity for them to focus on themselves as young Indigenous people (emphasis added). And so I felt them being around young Aboriginal people the same ages as themselves and doing some specific leadership, tailored specifically for Aboriginal youth was a great opportunity for them.” 
The REAL program appeared to be very timely for a number of Aboriginal young people who need a positive voice in the identity-shaping years of their life. As one parent described it, the REAL program intensives provided her daughter an opportunity to become a more confident and positive young person. The program has provided these young people with an avenue to shape and develop their identity and also demonstrate who they are to others. According to the parents the young people love going away on the program intensives and being with their peers.
The literature affirms that specific planned experiences which provide them with opportunities to explore their individual culture and community are vital in the process of their youth development (Freeman, 2014). The focus group and parent interviews suggest that, at and through the program intensives, young people develop a strong bond with their cultural identity and in their community of young Aboriginal people, while the specific activities that focussed on analysing their life greatly assisted in them making better choices for themselves. This in effect can be seen as the shaping of a collective identity between the participants of the program. 
Participants and their parents (as well as KGI and VEC staff) both value this aspect of the program and its effectiveness can be seen through the growing maturity and confidence found within participants over their years of being a part of the program. This confidence is discussed further below. 
The power of being able to be amongst their own Aboriginal young people and unpacking their own identity was also voiced by another participant, “Mum, it’s fantastic. It’s really good being away for that period of time, getting to know other Aboriginal people, and knowing that they have issues too with identity and how to express themselves as Aboriginal kids, especially when other kids ask you who you are and they might not believe you, so needing to know how to respond without being angry is really important.” This quote suggests quite powerfully how the REAL Program offers these Indigenous youth with a valuable opportunity of being able to interact with others while understanding personal issues around self, self–concept and their own identity. In line with their Aboriginal culture, this experience provides significant opportunities to understand who they are and how they connect within their community. This in effect is a core essential in developing young people as future leaders.
The focus groups also reported greater connection to the local community through the activities. This is consistent with parents’ views, who reported the importance of: community; Aboriginal community; and giving back to the community, such as through getting involved in co–ops. Related benefits noted in the focus groups included the development of resilience in relation to racism and a greater recognition and affirmation of cultural identity. 
Other key themes emerged during the focus groups as to the benefits of the program activities, as suggested above, including how the REAL program builds confidence, particularly in relation to public speaking and developing “a strong voice”. [Focus Group Participant] As one female from a regional focus group suggested: “I reckon that’s a really big support because a lot of us, as I’ve noticed on our camps, we come here really shy and just in our shell but as the camps go on we slowly break out of that shell and we gain leadership knowledge and confidence...” [Focus Group Participant] Another female participant said “When I first went on camp I had no confidence, I would hate speaking in front of everyone and then when I left the camp I had confidence” [Focus Group Participant] “and I’m really good at speaking in class.” [Focus Group Participant]
This confidence, in turn, flowed through to helping participants overcoming the challenges of cultural stereotyping. Several participants highlighted how this confidence was developed through overcoming perceptions that they were somehow less or not Indigenous because of the (lighter) colour of their skin or their surname. [Focus Group Participants] One female noted how “It’s kind of hard. Yeah, you know, so it was kind of hard to be like, be proud, because you always got that discrimination. Even you find, ’You’re not black, you’re white, look at you.’ And stuff like that. So they’ve gone, like KGI, because I do lots of cultural stuff it makes you more proud and confident.” [Focus Group Participant] They felt supported and encouraged by the program.
The importance of acceptance is a theme that emerged from the focus groups. Participants in the focus groups highlighted how the program developed a strong sense of community shared by participants, who mutually supported each other: “the good thing about it too is you’ve got other people that are in the same boat as you.” [Focus Group Participant]. Participants from previous years echoed this. According to one Facebook review on the KGI Facebook page from 31 May 2014: 
KGI has seriously changed my life for the better. It's given me the most amazing role models and given me purpose back in my life. It's a place where everyone whether they’re youth or leaders believe in each other and it's a guarantee that you create deadly memories and friends for life. You don't need to wear masks or be a person you’re not you’re accepted for who you are flaws and all. Everyone should get behind KGI and embrace their spirit. You are filled with so much pride and develop a new respect for our culture. Thank you KGI [Facebook Post]
One male participant highlighted how “You barely know anyone [when] you go there, but they [are] just there for the same reason as you so together you help each other.” [Focus Group Participant] Being with “… people exactly like you, doing the same thing… you help each other get out of your shell.” [Focus Group Participant] A female participant from the regional focus group recalled how “…in a school environment I feel anxious and stuff, it just—like at my school for instance I’m the only Indigenous person in that year level, ... and it’s like we’re four of us, but when you’re at these camps everyone else is like [you], your confidence builds because you know you’re not one of those Indigenous people that are just [not good enough] and you feel more confident and stuff like that. Yeah it just, you can feel it, you’re more confident.” [Focus Group Participant]
By “meeting other people” [Focus Group Participant] and “getting out of your comfort zone… like other people that you don’t know, meeting other people and stuff” [Focus Group Participant], the program helped to develop a sense of family, which was seen to be important “Because they’re the people you feel most comfortable around” [Focus Group Participant], and “and that have your back.” [Focus Group Participant] 
Visible connections were evident between the program and the value of “Being involved in the community… Where there’s like events going on to go and help out.” [Focus Group Participant] This suggests an attitude emerging from the program that could translate into greater community engagement: “Yeah, say if your health service chucked on a function or something, just go and help out and set up.” [Focus Group Participant]
Courage was another attribute to emerge as a result of the program. [Focus Group Participant] Resilience was a key theme to emerge during the focus groups. One female participant summarised it as the will to “keep trying”. [Focus Group Participant] Another female participant felt that: “From KGI you kind of get this strength instilled in you so that when you’re unleashed back into society you find that again and you can stand up for yourself and be like ‘No, that’s not right.’ or ‘Yes, that is but there’s also this.’” [Focus Group Participant] Another focus group member expanded on this:
I think also the general conversations you have with peers who are on the programs you talk about your experiences at school if you’ve dealt with something like that and it helps you gain that strength to actually say ‘They went through the same thing and obviously it’s not the right thing to be happening’, and you build up that strength to be ‘No, that’s wrong’ because we don’t want it to happen to the next person. That general talk with your peers actually helps you go back to your school and deal with the problems. [Focus Group Participant]
Connection to peers is a powerful outcome of the various program activities. This is evident both in the focus groups and in the evaluation from the REAL program intensive Phase 1 (April 2016), which asked: “During the program what session made the biggest impression on you and why?” One participant responded that “The session we had last night because I didn’t realise how many friends I made and been for [me] and it really touched me.” [2016 Evaluation]



[bookmark: h.4i7ojhp][bookmark: h.2xcytpi][bookmark: _Toc455405666]3. Does the age at which a participant first experiences the intensives have any impact?
KEY FINDING: The best age to start the program is 13 to 14 years of age. 
KGI staff report that the best starting age is 13 to 14 years, as 16 year olds may have already become too solidified in their views to respond to the program’s purposes. This is reflected in the following data from the surveys. In each instance, a greater combined proportion of the younger group compared with the older group is either ‘highly confident’ or ‘confident’.
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Figure 3.1: Age of starting REAL intensives and confidence that I will make connections back to the REAL program
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Figure 3.2: Age of starting REAL intensives and confidence that I will use my knowledge gained through this program by taking action in my community
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Figure 3.3: Age of starting REAL intensives and confidence that I would suggest friends to attend the REAL intensive/KGI program
Both age groups clearly are either ‘highly confident’ or ‘confident’ that they would recommend the program to their peers. However, the younger group (99%) were more confident overall than the older group (83%). 


[bookmark: h.1ci93xb][bookmark: h.3whwml4][bookmark: _Toc455405667]4. What are the effective elements of the program between the two intensives?
KEY FINDING: Learning from the program is utilised at school and in the community, particularly through peer leadership. 
Confidence as leaders built in the program through its planned activities extends to life beyond the program intensives. It was found that “when you come home from those camps you just really feel an internal confidence boost within yourself and, yeah I think that’s what I really enjoy about those camps too.” [Focus Group Participant] Participants added that:
I feel like that really explains and it’s really true to itself because it’s like you grow, in five days you grow a lot and you really do emerge and stuff, and when you come back I know myself I’m a totally different person to when I went. Now I’m still like that different person because you just grow and you get all this new knowledge and confidence, and you really grow and just, yeah become the better person that you can be. [Focus Group Participant]
And like now I will actually run into it, I’ll actually try and get the rest of the group to actually contribute and stuff. [Focus Group Participant]
School was a key site at which elements of the program were operationalised at the interface between the intensives. Developing more confidence in making decisions at school, as well as about life in general, was found quite frequently amongst participants and their parents. As one parent noted: 
I think with school, it’s helped him make some decisions. Rather than asking me or his dad, ‘What should I do?’ he has actually come forward to say, ‘I want to do this, but I don’t want to do that,’ and he’s given good reasons for that. [Parent Voice] 
Peer leadership in school and the community emerged as a theme amongst the focus groups. Leadership skills developed during the program intensives were applied in areas such as playing sport, “On the field and all that, playing sport, practice yelling out, do it loud and all that...” [Focus Group Participant]
One young female participant said: “it’s good to pass on that knowledge to the younger people and stuff like that, and you can bring it back to the community and speak up about certain issues that are happening.” [Focus Group Participant] Another female participant in another regional focus group highlighted how: 
The KGI actually helped me because especially being in Year 12 you actually need it because our school, this year we’re trying to get more of the Year 12 to run assemblies and whatnot, so it’s actually brought more confidence in me, I will actually get up and do it without being real shy... Because when I was first on a KGI camp I didn’t talk to no one… [Focus Group Participant]
It should be noted, however, that interviews with VEC staff pointed to an apparent disconnect between the program intensives in relation to developing active citizenship that could be addressed in future programs as discussed in our recommendations:
When you’re talking about active citizenships really, you want it to be a bit more of a community development model where you’re in contact and you’re doing ongoing work with them. The KGI team could broker some ongoing relationships between our Indigenous officers and the kids locally, so when they finish a camp, and particularly between the first camp and the second camp. …. That was part of our original plan but it never actually kind of got off the ground, where we actually do some engagement with those kids in between the camps and work on some local issues with them or get them to be advocates in their community around political literacy and some civics and citizenship. [VEC Staff Interview].



[bookmark: h.2bn6wsx][bookmark: h.qsh70q][bookmark: _Toc455405668]5. Participants’ recognition of the connection between politics and their issues.
KEY FINDING: The program’s core areas of health and wellbeing, cultural identity and career pathways emerged as key areas of concern to participants. Participants reported being more engaged and empowered as a result of the program. 75.7% of REAL participants were ‘somewhat confident’ to ‘highly confident’ of their ability to recognise the connection between politics and their own local and broader community issues. This connection was largely perceived to be at the local level. Education and cultural identity were seen to be major enablers of active participation. REAL participants indicated much higher levels of understanding around the electoral and voting system processes and acknowledge the program for developing this understanding.
The starting point of the focus group discussions with REAL participants was to seek out what issues are important to them (see Appendices for responses). These issues were in alignment with the program’s focus on cultural identity, health and wellbeing and, to a lesser extent, career pathways. Issues rating highly as a concern included: alcohol and drugs, crime, safety, violence, education, equity and discrimination, health, including mental health. The identification of good health and wellbeing and education as bases for employment – all core areas of the program – rated most highly. For example, about 40.0% of focus group participants chose alcohol and drugs as their first issue of concern. 15.0% chose education as the first priority. 
Focus group participants were asked about their experiences of the program and how the program shaped their thinking about leadership and connection between politics and the issues that they identified in Exercise 1. The program appeared to bolster participants’ orientation towards influence at the local level. Some participants indicated how the REAL program is beneficial in developing a local orientation to shaping community and society:
... after KGI I decided to join the Careers Council so ever since then they’ve been getting me to sit on panels to discuss Aboriginal issues and I think that not only engaged and empowered me but it gave me the opportunity to engage and empower others. [Focus Group Participant]
In one group, which included participants who were advanced in the program as well as newcomers, the majority (eight) indicated that they had become more engaged and empowered to participate and influence change as a result of the program. Some reported feeling engaged and empowered at the national level, attributing their engagement to the REAL program. For example, one female participant said that:
I guess for me with a national level I do feel engaged and empowered just because with KGI I’ve been given other opportunities as well as KGI. So last year I did Youth Parliament so that’s laws, national policy level. I felt like I could really make a change on behalf of Aboriginal people as well. [Focus Group Participant]
The program “gave me a platform to speak so I wasn’t just empowering myself, it was giving me the opportunity to inform them about experiences and the kind of got them to engage in further actions to stop like the stigma in education, in culture, all that kind of stuff.” [Focus Group Participant] Another female participant echoed this experience:	
I think KGI’s given me the determination to look more deeply into things like at school I do legal studies and we’ve looked at the 1967 referendum and Koowarta versus Bjelke–Petersen in 1982 and it’s made me realise there’s still more work that needs to be done at a national level even though it happened in the past. I still feel like I’ve got the determination one day to change things on a national level sort of thing. [Focus Group Participant]
Another female added: “my first KGI was in year eight and I think I was the youngest in my group. It was like the third KGI camp. I was probably engaged but disempowered. I think I was 14 and I think KGI has given me the courage and the confidence to be more determined and as a ripple effect has led me to become more empowered.” [Focus Group Participant]
During focus group discussions, cultural identity as a basis for confidence and resilience also emerged as a powerful basis for active participation. Amongst the enablers to influence society identified in the focus groups included psychological factors such as self–belief, self–image, confidence, being courageous, pride in the culture, and passion. This is arguably one of the greatest strengths of the program. 
[bookmark: h.3as4poj]With regard to the program’s emphasis on active participation, there was a feeling of agency amongst some REAL focus group participants to exert influence: “You have to go big to try and – I reckon in like the national scale they listen to kids more than the local.” [Focus Group Participant]


The following survey responses outline some key findings beyond the focus group discussions. 
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Figure 5.1: How confident am I that I can recognise the connection between politics and my own local and broader community issues (REAL and non–REAL participants)?
Discounting the ‘somewhat confident’ category, the non–REAL respondents appear to have more confidence in their ability to recognise the connection between politics and their own local and broader community issues (50.0%) compared to REAL participants (33.3%). However this may be due to actual reservations in the ability of the REAL participants after their exposure to more knowledge and experience. When the ‘somewhat confident’ to ‘highly confident’ responses of REAL participants 75.7% of REAL participants are able to recognise the connection between politics and their own local and broader community issues which is similar when compared to 81.2% of the control group. 
REAL participants who chose ‘highly confident’ or ‘confident’ in the survey commented about this issue:
I know the right way to go about solving an issue in the community
I still believe I have a fair way to go to understand the connection between politics and community. But I do know that politics control finding and community action
I learnt how every community connects
I've learned how to understand what they're talking about
We learnt how to vote
The politicians have the power to improve or ruin communities through their decisions but ultimately it is the communities that choose our leaders. I tend to be in a lot of discussions regarding issues in politics about our communities but also trying to help raise awareness to others for the sake of our youth voice not being heard enough. [Survey Responses]
As suggested above, in the REAL focus groups, the main site for active participation was at the local level. Enablers that help to actively participate in and influence REAL participants’ worlds were identified. The local community is a key enabler of participation and influence. This includes school, social groups, youth parliament, and “community events so they can actually get out the word in front of everybody… For example, bullying and suicide around here is bad, around Sunraysia, so if they had someone come in and say [hold a community event] about that issue and then actually show you how many people have actually committed suicide from bullying…” [Focus Group Participant] 
There were differences amongst focus group participants as to whether coming from a small local community is either an enabler or inhibitor to influence. One regional focus group participant suggested “because there’s such a small community they wouldn’t necessarily have a lot of, I don’t know, things that could contribute…” [Focus Group Participant] In another regional focus group, on the other hand, influence was seen to be more likely because of the size of the community in which they live: “Because we have a small community and people would listen to us” “and we have forums and stuff like conferences and that.” [Focus Group Participant]
There was some agreement that making change best starts at the local level as a basis for influencing the national through connecting with others as a foundation for collective action.
Education was seen to be another key enabler of their ability to participate in and influence society. [Focus Group Participant] In particular, lack of educational attainment was identified as a barrier to accessing political leadership roles: “well if say someone dropped out in Year 7 and they wanted to make a difference and try to become, like into say prime minister area, they wouldn’t allow him because he never completed Year 12, he’ll stuff the country. If someone did complete Year 12 they have more of a chance trying to get up there.” [Focus Group Participant] It was added that “No one’s going to listen to a person that dropped out… they’ll just look down at you, like well you shouldn’t be here you’re not in our league because you never finished school.” [Focus Group Participant] Educational programs were identified as playing an important role, such as the REAL Program, leadership programs and events, camps, conferences, training and forums. As a corollary of educational attainment, employment emerged as an enabler to participation in society and influencing change. 
The survey data yielded the following additional comparative insights across age groups.
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Figure 5.2 Age of starting REAL intensives and confidence that I can recognise the connection between politics and my own local and broader community issues
From Figure 5.2, and discounting the ‘somewhat confident’ category, the older group was slightly more ‘confident’ than the younger group (35.0% compared to 30.8%). In this instance it does not seem that age of participants was particularly relevant.
Nevertheless, being Aboriginal was seen by some members of the focus groups to be a barrier to active participation. One male participant from a regional focus group highlighted how “being Aboriginal… like it’s harder to get a voice out there and stuff because you’re Aboriginal but then if you put it another way, if you’re Aboriginal then you get your Aboriginal community to come and help you and you get a bigger voice, more people helping you and stuff. But at the start being Aboriginal be a hard barrier because there’s not many Aboriginals that try and have a voice and stuff, and the ones that do don’t really get that far.” [Focus Group Participant] Another female participant from the program acknowledged that “the white person would be a lot more easier for them to get notice and do stuff…” [Focus Group Participant] and that “because being an Indigenous person it’s harder to get into the higher places [of government] than what white people would.” [Focus Group Participant]
Being shy and having low confidence, shame, being nervous, being tired, and fear (“being scared”) were cited as other barriers to participation and influence. One female focus group participant said it “comes down to that internal barrier, too, being fearful, like you have fear of embracing issues because fear of discrimination against you because Aboriginal you could feel that or it could be fear of not getting heard, you’re not getting across … it could be just internal fear of discrimination against you as well, it could be that… I’m just saying just probably fear in general [of the young person].”
Some participants felt as though they had no influence at all. A female participant from the regional REAL focus groups highlighted that “As an individual,” it was hard for some to see how they could influence change.” This suggests a potential area of work for the program moving forward. 
Some comments from VEC staff suggested that there was insufficient time to address the VEC’s goals in relation to fostering active participation. This was particularly the case in finding time for young people to be able to identify important issues act on them so that they have confidence in using the political process. 
Focus group responses in the non–program participants were similar again to the REAL focus groups, in that the majority felt that they could influence locally, with some nationally. As with REAL participants, one young man felt that democratic freedoms were potential enablers, in that “We're allowed to have an opinion. Like where we live in the country lets us have the opinion… In other countries, you say something against the leader and you get put in prison or something like that.” [Focus Group Participant]
As with the REAL focus groups, specific outlets to express their views were seen to be important enablers: “Even though they might not listen, we still get the places to go to, like a council or something where we can still give our opinion and something like that. Even though they might not listen, that's still there.” [Focus Group Participant] Elders were another important enabler: “Like if you maybe go to them and get them to go around to the other adults and stuff and get them to talk to them about what your opinion is”. [Focus Group Participant]
Importantly, some saw themselves as potential enablers and becoming mentors to young people, through “talking to younger kids for the future” [Focus Group Participant]. When asked if this particular young man was afforded opportunities to do this, he replied: “Not really.” [Focus Group Participant]. Probed further, it was suggested that school provides some, but limited opportunities to be leaders. [Focus Group Participant] The REAL program could benefit these young people. 


[bookmark: h.1pxezwc][bookmark: _Toc455405669]6. Understanding of and confidence in the electoral process. 
KEY FINDING: 42.4% of REAL participants after the program are ‘confident’ or ‘highly confident’ that they have an understanding of the electoral and voting system compared to 31.2% of non–REAL participants. When the ‘somewhat confident’ category is included, 78.8% of REAL participants have an understanding of the electoral and voting system compared to 56.2% of the control group. 
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Figure 6.1: How confident am I that I have an understanding of the electoral and voting system (REAL and non–REAL participants)?
Figure 6.1 indicates that 42.4% of REAL participants after the program are ‘confident’ or ‘highly confident’ that they have an understanding of the electoral and voting system compared to 31.2% of non–REAL participants. When the ‘somewhat confident’ category is included, 78.8% of REAL participants have an understanding of the electoral and voting system compared to 56.2% of the control group. This clearly confirms that the sessions conducted by the VEC have been effective.
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Figure 6.2: Age of starting REAL intensives and confidence that I have an understanding of the electoral and voting system
The starting age of participants in the program again shows little difference. 38.4% of the younger age group were ‘confident’ or ‘very confident’ that they have an understanding of the electoral and voting system compared to 45.0% of the older group. When the ‘somewhat confident’ category is included the results for younger age group are higher at 84.6% compared to 75.0%.
REAL participants who chose ‘highly confident’ or ‘confident’ commented about this issue:
I've gained an understanding from the VEC sessions of what they actually mean
The camp has taught me a lot about politics and the importance of voting as an aboriginal person
We went to the parliament house and learnt how it works
There was a session [in] the REAL program and several sessions in school
Doing the activities that we did on the program, the connection that was made, made it easier for me and others to understand
I have enough knowledge to be able to vote. [Survey Responses]
As indicated in this section, REAL participants demonstrate much higher levels of understanding around the electoral and voting system processes and acknowledge that the REAL program activities provided by the VEC and others for developing this understanding within them. Some participants even go further and have become involved actively within the election process.
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Figure 6.3: How confident am I that I believe that the electoral and voting system processes are fair? (REAL and non–REAL participants)
As indicated in Figure 6.3, only 24.2% of REAL participants were ‘very confident’ or ‘confident’ that they believed that the electoral and voting system process is fair compared to 31.3% of non–REAL participants. However, when the ‘somewhat confident’ category is included, 72.7% of REAL participants believe the process is fair compared to only 56.3% of the control group. Taking into consideration the age of some of these participants, it would be reasonable to say that there is a developing understanding around the electoral and voting system processes and a visible mental shift demonstrated in their understanding of the fairness of these democratic processes.
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Figure 6.4 Age of starting REAL intensives and confidence that I believe that the electoral and voting system process are fair
Figure 6.4 indicates that 26.0% of the older group are highly confident or confident that the electoral and voting system process is fair compared to only 23.0% of the younger group. This is a statistically minor difference suggesting that older participants closer to the voting age had greater confidence in fairness in the electoral system and had a better understanding of how it actually works. However, when this figure is combined with ‘somewhat confident’ the older group have an overwhelming confidence (80.0%) that the electoral system is fair compared to 61.0% for the younger group. This is to be expected. These attitudes reflect findings from other relevant research conducted by the Lowy Institute that have found that young people in general are sceptical about democracy and especially the electoral system (Oliver, 2015). 
REAL participants who chose ‘highly confident’ or ‘confident’ commented about this issue:
Aboriginal people didn't get to vote so that was unfair but now it is good other than some of our elders think that we don't have to vote … It's fair because the public can have their say, but it may not be because they may not be able to voice their opinions as well as others and their thoughts may be misinterpreted … I believe that the system is just and fair for all people it's just a matter of chance as to whether the person you elect gets voted in. Many years ago the system was decidedly unjust and unfair but now there's freedom of choice … It's as fair as I believe it can get. [Survey Responses]
Overall, it is quite clear that the REAL program provides participants with direct opportunities to engage in understanding the democratic processes such as voting and electoral systems and the role of the Aboriginal young person within these processes.
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Figure 6.5: How confident am I that I will influence family members to vote? (REAL and non–REAL participants)
Figure 6.5 indicates that the 51.5% of the REAL participants were ‘highly confident’ or ‘confident’ they could influence family members to vote compared to 50.0% of the control group. When the ‘somewhat confident’ category is included over 81.8% of REAL participants believed that could influence family members to vote compared to 62.5% of the control group.
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Figure 6.6: Age of starting REAL intensives and confidence that I will influence family members to vote (REAL participants)?
The age of the REAL participants seemed to have a great impact with 61.5% of the younger group being ‘highly confident’ or ‘confident’ that they could influence family members to vote compared to only 45.0% of the older group. However, when the ‘somewhat confident’ category is included, the figures are very similar (84.5% for the younger and 80.0% for the older group).
As indicated above in this section, there is a relationship between the starting age for the REAL intensives and the level of influence that these young people have on their family members in activating them to also participate in the voting process. The evidence suggests that further deliberations are required within the different stakeholders to identify why this influence seems to reduce in the older as compared to younger groups.
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Figure 6.7: How confident am I that I might work in a voting centre? (REAL and non–REAL participants)
It appears that very few of the REAL or control group had any confidence that they might work in a voting centre. There was little difference in age group responses. Looking at the written answers given by respondents, it appears there may have been a misunderstanding about the intention of the question – many made comments that indicated they believed this was to be a full time work option. In any future use of this question it needs to be made clearer that the question refers to volunteering to work in an electoral centre.
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Figure 6.8: Age of starting REAL intensives and confidence that I might work in a voting centre? 
Again, as mentioned above, it appears there may have been a misunderstanding about the intention of this question. Many respondents made comments that indicated they believed this was to be a full time option. If volunteering or working at a Voting Centre is an objective of the VEC, then more thought might be needed about how this can be encouraged in the REAL program. For example, a visit to a voting centre could be arranged during an election—whether it is for a local, state or Federal election or even a local community election. 


[bookmark: h.49x2ik5][bookmark: h.2p2csry][bookmark: _Toc455405670]7. Propensity to enrol and vote when of age.
KEY FINDING: REAL participants were much more confident than the control group that they would enrol to vote. The starting age of the program did not seem to have much impact on the REAL participants’ likelihood that they would enrol to vote. But after participating in the REAL program, 81.8% were ‘highly confident’ or ‘confident’ that they would vote in State and Federal elections compared to 37.6% of the control group.
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Figure 7.1: How confident am I that I will enrol to vote when I am old enough? (REAL and non–REAL participants)
After having been part of the KGI program, 81.9% of REAL participants were ‘highly confident’ or ‘confident’ that they would enrol to vote compared to 62.4% of the control group. When the ‘somewhat confident’ category was included the percentage for the REAL group jumped up to 94.0% - a clear demonstration of the positive influence of the REAL program on participants’ intention to enrol to vote. 
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Figure 7.2: Age of starting REAL intensives and confidence that I will enrol to vote when I am old enough
The starting age of the program did not seem to have much impact on the REAL participants’ likelihood that they would enrol to vote. 
REAL participants who chose ‘highly confident’ or ‘confident’ commented about this issue in the survey:
I believe as a young, Indigenous woman, our community needs to vote and that it is crucial for our voices to be heard. We do not want to elect someone who does not value aboriginal culture, tradition and ways. Voting is a must amongst us Aboriginal and Torres Strait Islanders
I'd highly recommend voting as a young person
I want to be able to have my say
I want my say to who takes the spot of prime minister of Australia and to look after my community
I know how to and what happens if you don't. [Survey Responses]
One young survey respondent explained that they would NOT enrol to vote “because it's a waste of time.”
The focus groups with more experienced program participants appeared to demonstrate higher levels of engagement in politics. Those who had been in the program for three to four years demonstrated higher levels of confidence, interest and feelings of engagement. One female participant stated that the program has “given us more confidence to just take it, just go for the opportunities, have a say. So I reckon before this I would’ve been engaged but I wouldn’t be doing anything about it but now we’re actually ... still engaged now but more empowered than we ever were. That was the first thing I remember realising when I did this camp. Two years ago, that’s when I started actually. So it’s really straightforward. As soon as you do it you change your life and you can’t really reverse it at all. That’s the best part.” [Focus Group Participant]
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Figure 7.3: How confident am I that I will vote in State and Federal elections when I am old enough? (REAL and non–REAL participants)
After participating in the REAL program 81.8% were ‘highly confident’ or ‘confident’ that they would vote in State and Federal elections compared to 37.6% of the control group. As with the intention to enrol to vote, this confirms a high degree of impact of the REAL program on participants compared to the control group.
REAL participants who chose ‘highly confident’ or ‘confident’ commented about this issue:
I understand my role as a strong Aboriginal woman in an unjust society, who must do all she can to ensure that the future generations live in a safe, beautiful and sustainable environment enriched in cultural knowledge. And that my vote contributes to what our future may look like. As well as the privilege of voting is something I should use to my advantage, due to not being able to vote in past. [Survey Responses]
At the time of the evaluation the Prime Minister had signalled the possibility of triggering a double dissolution of parliament to bring on a federal election. Participants were asked how they felt about Australian politicians and if they would vote (hypothetically for those ineligible). Responses were mixed, but tended to be negative.
One male focus group participant suggested that politicians are:
All criminals. They all take our money. Do the same thing, throw us under the gutter. They have no respect for Aboriginal people. They want us to have a constitution put us in a constitution. We need a treaty, that’s what we need. We need a treaty. Been trying to voice it for years now. They won’t give it to us. There was a big debate about was this country settled, was it settled. It wasn’t settled it was invaded, this country was invaded. We didn’t give them land, we didn’t have an agreement. They killed us off. They tried to kill us off, we’re still here and we’ll be here for ... years. We need a treaty... [but those in power are] a bunch of jokers so got no time for them. [Focus Group Participant]
It was added that “Really we don’t get to actually choose who runs our country. It’s just we choose a party but they’ll choose a person so you don’t really get that much say I reckon. Unless you’re actually in one of those parties or that person, don’t have much say.” [Focus Group Participant] Another female respondent added that “We need new party.” When prompted as to what that party would look like, she suggested that it could be made up of “Youth and maybe some Indigenous youth as well because we’re the future so I think it should be youth–driven and I think there should be young Indigenous people as part of that party.” [Focus Group Participant]
One comment was particularly insightful (and hopeful): “... I’m pretty sure Turnbull wants to call a double dissolution which means everyone is going to be re–elected in both the house of reps and the senate so hopefully that’s an opportunity for more Aboriginal politicians to get involved and start changing the law a bit more regarding Indigenous affairs to make it more just.” [Focus Group Participant]
REAL participants’ attitudes to voting and politicians in general was characterised by ambivalence featuring degrees of engagement and disengagement. For example, in one focus group, the following range of opinions were offered:
Because it probably might change the community to make it … better. [Focus Group Participant]
Every vote counts, that’s why you have all of Australia voting to see who they want put into it and that’s what it means by as, ‘come vote local’ because as an individual you can influence others which they would influence others in a continuous form, so that’s how you get up to that point. So by having one person vote and then other people voting it comes together… [Focus Group Participant]
Examples of more disengaged views included:
I don’t reckon mine would matter. 
They’re going to do whatever they want to do anyway regardless of who we vote for or what we vote on…  
I’d rather pay the fines, actually. [Focus Group Participants]
As with REAL participants, the propensity to enrol and vote amongst the control group was characterised by a degree of ambivalence in relation to their disposition to vote. This ambivalence featured degrees of engagement and disengagement. For example, when asked if they would vote in the 2016 election, the following range of opinions were offered:
I would vote because I'll then feel like that I was involved – so that I would feel like I was a part of it. [Focus Group Participant]
But in contrast to the KGI REAL focus group participants, disengagement from politicians and politicians was more pronounced:
No... there's never been an Aboriginal Prime Minister, it's always been a white guy. 
It's more that I don't feel empowered, so that makes me not really interested. Like I don't feel like I can do anything, so I don’t take an interest in it. In a way. 
Politicians. No interest in that at all. 
I wouldn't… Doesn't really faze me, the outcome. 
I just wouldn't care. [Focus Group Participants]
Barriers to influence and participation included perceived ageism, in that no adults appeared prepared to listen. Other barriers to focus group participants not participating in the program included a lack of experience and ability to figure how best to exert influence, which as one male participant suggested, was about “not having a plan of attack”, lacking self–confidence and “trusting yourself” was raised. [Focus Group Participants] As with REAL participants, resilience emerged as a theme that was important to participation. Confidence could be built, it was suggested, “if you try something and you fail it, then you go back and try it harder and then you might succeed at it.”
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Figure 7.4: Age of starting REAL intensives and confidence that I will vote in State and Federal elections when I am old enough
There was significant difference again between the starting age of the REAL participants on their confidence that they would vote in State and Federal elections. The younger group is 61.9% ‘highly confident’ or ‘confident’ that they will vote while the older group was 90% ‘highly confident’ or ‘confident’.
The focus group findings suggest that the REAL program may be playing a role in improving the propensity to vote. Nevertheless, the evidence from both the control and KGI REAL focus groups suggests a need to develop a more explicit approach to the development of civics and citizenship education within the program. 


[bookmark: h.147n2zr][bookmark: h.3o7alnk][bookmark: _Toc455405671]8. Understanding about the importance of personal and community health, the incidence of key health issues, and the actions that can be taken to improve their personal health.
KEY FINDING: The importance of personal and community health was rated highly by both REAL participants and the control group. But at the end of their participation in the REAL program, participants had a strong or very strong understanding about all the various health related issues. 
Our expectation is “don’t do what’s expected of Aboriginal kids”. So that's around dropping out of school, girls being pregnant, being addicted to drugs or alcohol, breaking into houses. [KGI Staff Interview]
Mental health emerged as a common and important issue throughout the focus groups. With regards to health in general, one female participant highlighted the ways that the KGI REAL program focused: “on it a lot like taking care of yourself, how to access facilities to maintain your health. Just generally taking care of yourself is a big factor that we look at with KGI.” [Focus Group Participant]
There were some geographic differences as to specific health and wellbeing issues. For example, in regional areas, parents expressed concern about young people falling back into bad behaviours such as drugs. Alcohol and drugs were raised as being “very common” in the regional communities in which the focus groups lived. Poor lifestyle choices were also a particular subject of discussion in one regional group, and the effects of peer pressure, poor dietary choice “You go to McDonald’s every night.” [Focus Group Participant] and “partying hard”. 
Mental health, in particular, emerged as a key issue in the regional focus groups, as it “pretty much sums up what actually goes on around here… like around Mildura and around the area.” [Focus Group Participant]
Bullying was highlighted as another big issue of concern. As one regional focus group participant suggested: “Bullying can happen in your local community and where you live and stuff.” [Focus Group Participant] One young woman from regional Victoria concurred that it is “a big issue now, like personally and just general. And then that can affect mental health and that’s a big thing as well.” [Focus Group Participant] When probed further, this issue was of concern because “it’s very common in our society and there’s actually a lot of people committing suicide over bullying and stuff like that too. I reckon bullying’s very important to try and stop.” [Focus Group Participant]
The non–REAL participants shared similar concerns to those of participant groups. There was not a huge divergence in views expressed across all of the focus group exercises, although non–REAL participants appeared to demonstrate lesser self–confidence and slightly higher levels of disengagement from politics and a feeling of capacity to influence. Consistent with REAL participants, for Exercise 1, issues of concern included alcohol and drugs, crime, safety, violence, and education. Mental health was another shared issue of concern for non–REAL participants. Alcohol and drugs rated highly (number one in one group) [Focus Group Participant], which included “smoking and stuff...” [Focus Group Participant] This was seen to be a local issue “because I know there's drugs in my town” [Focus Group Participant], but also national in significance, “Because it's just a big matter around Australia.” [Focus Group Participant] Education was also highly rated, with particular concern about dropping out of school. [Focus Group Participant] Closely related to this was employment. As one young male said, “It's like if you don't get an education, it then flows on to employment.” [Focus Group Participant]
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Figure 8.1: I have an understanding of: (REAL Participants)
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Figure 8.2: I have an understanding of: (non–REAL participants)
When comparing the above two figures, it is very evident that at the end of their participation in the REAL program participants have a strong or very strong understanding about health related issues compared to the control group. In the following figures, the findings shown in Figures 8.1 and 8.2 are presented separately for the four health related questions (Figures 8.3-8.6) and compared with the control group.
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Figure 8.3: I have an understanding of the importance of personal health. (REAL and non–REAL participants)
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Figure 8.4: I have an understanding of the importance of community health. (REAL and non–REAL participants)
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Figure 8.5: I have an understanding of the key issues about health in my community. (REAL and non–REAL participants)
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Figure 8.6: I have an understanding of actions I can take to improve my own health. (REAL and non–REAL participants)
When comparing Figures 8.4-8.6 it is evident that at the end of their participation in the REAL program, participants have a greatly improved (strong or very strong understanding) about all four identified health related issues compared to the control group.


[bookmark: h.23ckvvd][bookmark: h.ihv636][bookmark: _Toc455405672]9. Sense of cultural identity, improved awareness of family connections, and understanding of Koorie culture.
KEY FINDING: The program has a powerful effect on the development of cultural identity, awareness of family connections and understanding of Koorie culture. 
We get a lot of kids that don't know a lot about their Aboriginality or are unsure who their mob is. So it’s obviously connecting kids with culture and reaffirming who they are. We have a lot of kids that come from communities where there’s not a large Aboriginal population. They might be the only kid in the whole school. So often they might not identify. So that’s been something we're really proud of and the kids say that in the evaluations, that they love that sense of culture. [KGI Staff Interview]
Within the focus groups, participants in the REAL program predominantly said that they as Aboriginal students tended to make up a minority of the school population. Two participants, for example, had around ten Aboriginal students in their school. They were keenly aware of their “minority” status within school.
There was consensus in one group that Aboriginal young people are characterised according to negative cultural stereotypes. Standing up to these was seen to require resilience and strength. Resilience was characterised by one male participant as “Someone who bounces back from bad problems or something bad that's happened” [Focus Group Participant] and another female as “Never give up” [Focus Group Participant]. Following on from earlier in this discussion, developing a strong sense of identity was seen to be important. It was characterised as: “knowing who you are” [Focus Group Participant], knowing your culture, background, and the “tribe that you're from” [Focus Group Participant], as well as “being involved” [Focus Group Participant] and “getting treated like everyone else”. [Focus Group Participant]
Within the focus groups, there was consensus amongst participants about the important role of developing cultural identity. One female highlighted how “we talk about how we need more awareness about Aboriginal culture and how we can get it out to the broader community rather than just celebrating it in our own community.” [Focus Group Participant] This happened “pretty straight away. It might grow stronger, it might change in slightly different ways over that time but usually from the instant first camp or something like that straight away engaged, empowered and then as we get older we’re more wise and we’re just growing on it.” [Focus Group Participant] KGI staff also highlighted the development of cultural identity during the program: 
I hear time and time again is, “I didn’t feel Aboriginal before I came to the KGI,” or “The KGI helped me to” – whether it inspires them to go and seek more information to try and find out who they are, but I think it’s all about cultural pride. [KGI Staff Interview]
Similarly, VEC staff also identified the substantial contribution to culture and identity through the program:
The most profound thing for me was seeing the kids who wouldn’t have necessarily identified as Aboriginal before, seeing them come on to the camp with a bunch of other Indigenous kids and actually reconnect with their culture and start getting some of that cultural awareness. So I think the cultural identification is probably one of the biggest things. [VEC Staff Interview]
The role of parents both as key influencers and their connection to the program and culture played an important role for some of the participants. One participant highlighted the influence of her mother: “Growing up I’ve always had a strong sense of culture and going through KGI has kind of strengthened it even more with her up my backside as well... We come from a strong line of Aboriginal women.” [Focus Group Participant] She recognised the opportunities available to young people in contrast to their parents or grandparents: “They had limited opportunities back in that time and so I need to take advantage of what there is offered now.” Connecting parents to the program emerged as an important source of strength to participants. This is reflected in previous correspondence with KGI about the program. In one (undated) correspondence with KGI, a carer of one of the participants expressed her gratitude in the following way: 
I would like to sincerely thank you and all those involved in the REAL Program for giving [Participant’s name] the opportunity to participate in the program. He hasn’t stopped talking about it and how fabulous it was. As [Participant’s name]’s non–indigenous grandmother and carer since he was little, I am always really appreciative to find avenues for him to embrace his Indigenous heritage which I am happy to say he is soaking up like a sponge and we are learning from him as well. [KGI Correspondence]
The role of parents in encouraging their children to attend the REAL program is significant. A number of parents observed that this program has gone a long way in helping their children develop a stronger and more cognizant understanding of cultural identity. Some of the parents noted the difference the program has made in making their children aware of family connections and gaining a deeper understanding of their Koorie culture. Some parents were of the opinion that this program provided a much needed necessity for Koori youth having an opportunity to understand the bigger picture, in terms of their giving back to the Aboriginal community through a better understanding of their own culture and the role that others before them had played in getting them to have this opportunity. On the whole, parents were highly positive on the achievement of program objectives in this area.
A corollary of this was the importance of the program in developing other social support networks. For example, one female participant said that:
On a personal development, when I started at KGI, I think everyone’s in the same boat you’re like that shy lost kid really. I know for me I just had no cultural connection whatsoever. My grandmother is stolen generation so we don’t get anything from her and then just over the years from KGI that continuous support and then eventually becoming a peer leader. Just that ongoing support and then the final result it’s just really good. [Focus Group Participant] 
The powerful effect of the program on the development of cultural identity and improved awareness of family connections and understanding of Koorie culture is highlighted in the survey data below. 
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Figure 9.1: I have a strong sense of my own cultural identity. (REAL and non–REAL participants)
Those respondents who had participated in the REAL program had a much stronger sense of their own cultural identity (86.6%) compared to the control group (50.0%). Clearly participation in the REAL intensives had a powerful impact on respondents.
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Figure 9.2: I have a strong sense of my connections to family. (REAL and non–REAL participants)
Figure 9.2 indicates that the participants in the REAL program had a stronger sense of connection to their family (73.3%) compared to the control group (62.4%). The intended outcome of the program was therefore met.
[image: ]
Figure 9.3: I have a strong sense of Koorie culture. (REAL and non–REAL participants)
Figure 9.3 indicates that the participants in the REAL program had a much stronger sense of Koorie culture (83.3%) compared to the control group (43.8%). Clearly participation in the REAL intensives had a powerful impact on respondents. This intended outcome of the program was therefore met.


[bookmark: h.32hioqz][bookmark: h.1hmsyys][bookmark: _Toc455405673]10. Understanding of the various career and personal development pathways.
KEY FINDING: An overwhelming majority of REAL program participants (93.3%) agreed or strongly agreed after the program that they understood what was available to them for personal career pathways, while 86.6% had an understanding about different career pathways.
Focus groups conducted with participants raised education and employment as a key issue of concern. [Focus Group Participant] As one regional young male participant suggested: “You need education to have a good life, get a good job” [Focus Group Participant] and “because you need it through life.” [Focus Group Participant] 
Notably, in one regional focus group the attainment of sufficient education was something some participants perceived to be a struggle to achieve. One young female highlighted that “not completing [school] as a barrier to influence [society], when you don’t complete school it’s more challenging to get where you want to go without having that education behind you.” [Focus Group Participant] From a social perspective, being Indigenous was closely associated with the challenges (and benefits) arising from lack of educational attainment:
And then adding on to, like being Indigenous … people say, ’You’re Indigenous and you completed Year 12, and you didn’t drop out.’ That’s like a, wow they don’t generally think Indigenous people can do that, it’s just the stereotype that they’ll drop out, try and get on the dole and stuff, get on the dole and live off that. But if they see look, ’You completed Year 12, you’re Koori.’ That’s just like two bonuses, they find it, ’Wow, you’re actually trying to do something for yourself.’ [Focus Group Participant]
Education was seen to be important not only for individual mobility [Focus Group Participant], but for the agency it affords to assist others: “So you can get a job and then you can help other people, it’s not just for yourself it’s to help other people... Because you can teach other people.” [Focus Group Participant]
Throughout discussions with focus groups, education and employment were closely linked. With education, one female suggested: “And you have more knowledge... and know what to do and succeed in life....” [Focus Group Participant] Education as a basis for employment was identified as an enabler to influence and actively participate in the community: “It gets you to places that you would never think you would get there by having that education, and like certificate behind you… It depends what you want to do though, if you want to get into banking or something having that education will help you get there...” [Focus Group Participant] 
The REAL program provided participants with many career pathways to consider, as one parent enthusiastically discussed in relation to her daughter’s career pathway, “I think she’s looking at community development and all that kind of stuff. I’m thinking excellent, because that’s where you’ll have a voice as well. But yeah, she’s getting excited about that. But yeah, she often goes off and reads a lot of stuff on her own.” One participant highlighted how the REAL program provides valuable work experience: “So like when we went to the Crown and we made coffees, like that sort of helps you, if you want to work in a café you have that little bit of knowledge about making coffees.” [Focus Group Participant]
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Figure 10.1: I have an understanding of what is available to me through career pathways (REAL participants)
Over 93.3% of REAL program participants agreed or strongly agreed after the program that they understood what was available to them for personal career pathways while 86.6% had an understanding about different career pathways. 
While many focus group participants from the REAL program identified education as important in Exercise 1, university was seen as just one pathway. [Focus Group Participant] When asked about what kinds of jobs they were seeking, two young men from the regional focus groups nominated builder [Focus Group Participant] and carpenter. [Focus Group Participant] Nursing and counsellor were also offered in other focus groups. It became apparent that while jobs were seen by some to be scarce, others suggested one could get a job if one wanted to. 
[image: ]
Figure 10.2: I have an understanding of what is available to me through different career pathways (REAL and non–REAL participants)
When compared to the non–REAL participants (Figure 10.2), there is a significant difference between the responses 93.3% and 62.4% respectively. These responses strongly confirm the program’s objectives in this matter have been met.
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Figure 10.3: I have an understanding of what is available to me through personal development pathways (REAL and non–REAL participants)
Similarly, when compared to the non–REAL participants (Figure 10.3), there is a significant difference between the responses 86.6% and 56.2% respectively. Again, these responses strongly confirm the program’s objectives in this matter have been met. 
One final observation is that the program has had some tangible effects on education outcomes. A case study from the Korin Gamadji Institute and Victorian Electoral Commission biennial report (July 1–December 31 2015) highlights one example in which the:
[Participant] started as shy and reserved young woman and has emerged as a confident and ambitious person evident by her receiving the Wannik and La Trobe Uni Vice–Chancellor’s Award. [Participant] has worked on her literacy and numeracy and has been accepted into a Bachelor of Nursing at Australian Catholic University. [Participant] was overwhelmed with her offer for University as this was an unrealistic option before she engaged with KGI. [2015 Case Study]


[bookmark: h.41mghml][bookmark: h.2grqrue][bookmark: _Toc455405674]11. Participants are equipped with skills to become active citizens within their wider communities (leadership).
KEY FINDING: Focus group findings suggest that the local was the main site in which they felt they could actively participate. REAL program participants are almost twice as likely to participate in a variety of community activities as a result of the KGI program than the control group. This is clearly a powerful result of the overall enhancement by citizenship related elements of the program. For example, KGI participants were twice as confident (75.7%) that they could take action on issues, compared to the control group (43.7%). 
We had one camp a couple of years ago, the kids left, 45 minutes later, one of the parents rings. I'm like oh what have they left behind. Their father pulled up in Kalkallo out on the Hume Highway, because they couldn’t stop crying, because firstly their son didn’t shut up for the 45 minute drive out of there and he never talks. And he just couldn’t believe the way he’d done that, little things like public speaking... [KGI Staff Interview]
A major theme running throughout the focus groups was the way that the REAL program boosted self–confidence. A KGI staffer commented about this:
I think it has an impact on the kids’ confidence and self–identity. If you can improve that then I think that the kids go back into the community with more confidence around sharing their voice and sharing their thoughts and opinions on different issues, and even – and considering different issues. [KGI Staff Interview]
At the start of the program, participants characterised themselves as feeling “shy” and “scared” [Focus Group Participant] The program was seen to be highly beneficial in addressing these feelings. According to one experienced male participant:
I just think at an individual level it’s actually given us opportunities whether it’s with school or just whatever it is whether we have a say or not it’s given us that more opportunity, more say, it’s just shown us a little bit more confidence to just stand up and do it, take it. So that’s really helped out a lot through this program for me and other people I’ve seen anyway. [Focus Group Participant]
One male participant from a regional focus group highlighted how the program “builds your confidence up, since I got back home from it I do feel a lot more confident and I’ll try new things, I’m just more engaged. Also it is very welcoming, you feel like you have a place that you can feel safe and that you know you’re around people that you can get along with.” [Focus Group Participant] A female discussant from the same group added: “It’s a good bridge.” [Focus Group Participant] This self-confidence, as will be discussed below is a vital basis for leadership. 
[bookmark: h.vx1227][bookmark: _Toc455405675]11.1 What leadership means to participants individually.
When asked what leadership meant to them, a number of characteristics were offered by focus group participants, such as: someone who has the strength to stand up for their beliefs; who is honest and respectful; someone you can look up to, who listens to you and understands you; and someone who is confident at public speaking. The program enabled, as one young man suggested, “just having a voice and actually just not being shy, shame.” There was consensus that overcoming shame was an important benefit of the program. 
One of the parents described quite poignantly how the program had helped develop her daughter’s leadership skills especially her confidence in herself. In her words, “She certainly has developed a lot more confidence in herself. She’s a lot more confident in ‘I can do anything, the world really is my oyster, Mum, you know, you keep telling me that but now I know it’... she’s developed a whole lot of skills and she’s identified things within her that she now knows that she can do anything, the choice is hers. And I think that comes from the REAL program, just saying to the kids that ‘look, you don’t have to be perfect, just do your best’, yeah, and I think each time they do that, they gain a little bit more confidence.”
A KGI staffer commented that once participants do the leadership session and are given the tools to establish for themselves why they were nominated, that’s the lightbulb moment where you see them saying, “You know what? I am a leader and I do deserve to be here.”
Following on from the discussion above, school was nominated by many during the focus groups as a key site in which young people could influence change and practice leadership. Aside from teachers and staff at school, influencing peers through leadership was a potentially powerful theme to emerge during discussions with REAL participants. As one regional female participant suggested: “You can help them, show them the right path or if they’re doing something wrong you can help them, like say no you can’t do that.” [Focus Group Participant] A male colleague added: “So starting off small.” [Focus Group Participant] The female participant agreed: “Yeah. Something small but it could help a long way.” [Focus Group Participant]
Finishing school was seen to be important and that their new leadership skills were applied to be more successful at school. Two members of one group had completed school, for example, but the focus group agreed that they were exceptional—the “First black fellas for … a long time.” [Focus Group Participant] Importantly, they attributed this to the leadership skills developed during the program. 
The following data from the surveys provides further insight into the understanding and practice of leadership. 
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Figure 11.1: How confident do I feel that I have an understanding of leadership? (REAL and non–REAL Participants)
94.0% of REAL program participants were ‘highly confident’ or ‘confident’ of their understanding of leadership after the program compared to 56.2% of the control group. Clearly the objectives of the program have been met.
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Figure 11.2: Age of starting REAL intensives and confidence that I have an understanding of leadership
There was no significant difference between the age groups starting the program and their understanding of leadership. KGI survey respondents commented about their understandings of leadership:
I think leadership comes in many forms and I believe a leader isn't someone who just has the spotlight on them ... A leader is someone who learns, takes opportunities, supports others around them etc. and does their best in everything they do and is constantly developing and listening to others … I have a strong understanding in leadership, I believe that taking control of your own life is more important than others taking control of yours for you … [KGI Participant]
[image: ]
Figure 11.3: How confident do I feel that I have an exposure to leadership? (REAL and non–REAL Participants)
69.6% of REAL program participants were ‘highly confident’ or ‘confident’ that they have had an exposure to leadership after the program compared with 56.2% for the control group. Clearly the objectives of the program have been met.
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Figure 11.4: Age of starting REAL intensives and confident do I feel that I have an exposure to leadership
The older group were either ‘highly confident’ or ‘confident’ that they had exposure to leadership (75.0% compared to 61.6%).
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Figure 11.5: How confident am I that I am equipped with leadership skills to become an active citizen within my local and broader communities? (REAL and non–REAL participants)
78.8% of REAL program participants were ‘highly confident’ or ‘confident’ that they had the leadership skills to become active citizens in their communities compared to 62.5% of the control group. Clearly the objectives of the program have been met.
Following on from discussion earlier in this report, while some focus group participants suggested a capacity to influence their wider communities at the national level, most participants nominated the “local” as the main site of influence. These included sporting clubs, school, home, work, community volunteering work, the local council and/or health service. Some focus group participants perceived that they have a national influence through using Facebook and other media, the CFA, national strikes, politics and the Koori Youth Summit. 
Other REAL focus group participants hoped to have a bigger influence in the future: “I believe I have influenced my local community so far. However I hope one day to influence people at a national level regarding social and political issues”; and “I feel like I can make a difference on a local level but national and global [levels] not right now.” Very few focus group participants thought that they have a global influence. One participant did not know how to influence globally. Such views reflect commonly held views among all Australian youth. Connection to global issues such as the environment could be an area of exploration in future. 
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Figure 11.6: Age of starting REAL intensives and confidence that I am equipped with leadership skills to become an active citizen within my local and broader communities
85.0% of the older group were ‘highly confident’ or ‘confident’ they were ready to become active citizens compared with 69.2% of the younger group. Many of the older group had participated in a number of intensives already and this is finding is understandable as with age comes more maturity and confidence in becoming an active citizen.
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Figure 11.7 How confident am I that I can identify important issues that need to be solved in my local and national community? (REAL and non–REAL participants)
57.6% of REAL program participants were ‘highly confident’ or ‘confident’ they can identify important issues that need to be solved in their local and national community compared with 50.0% of the control group. This may indicate that more emphasis on this area may be needed in future intensives.
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Figure 11.8: Age of starting REAL intensives and confidence that I can identify important issues that need to be solved in my local and national community?
70.0% of the older group compared with 38.4% of the younger group were ‘highly confident’ or ‘confident’ they could identify important issues that need to be solved in their communities. Many of the older group had participated in a number of intensives already and this is understandable as with age comes more maturity, knowledge and confidence.
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Figure 11.9: How confident am I to use the democratic process? (REAL and non–REAL participants)
The responses to this question clearly show that more emphasis needs to be put into this objective in the program as only 33.4% of REAL program participants were ‘highly confident’; or ‘confident’ of being able to use the democratic process (compared to only 12.6% for the control group). While this is a significant difference this may indicate that more emphasis on this area may be needed in future intensives. However, this finding tends to reflect what we know of the views of Australian youth generally about this matter, and is not just an issue for the Indigenous community. Recent research on Australian young people's views about democracy suggests that they are more suspicious of, ambivalent towards, and feel distant from the formal democratic system (e.g. see Oliver, 2014; 2015). As the REAL program's objective is to develop young Indigenous people to be more active citizens, more consideration of this aim is warranted. In our recommendations below, we outline how activities between intensives could enhance the young people's understanding of and confidence in the democratic system and their ability to get involved.
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Figure 11.10: Age of starting REAL intensives and confidence that I use the democratic process
Interestingly, 46.2% of the younger participants were either ‘highly confident’ or ‘confident’ in their ability to use the democratic process compared with 35.0% for the older group.
Some of those who believed they could use the democratic process stated that:
I have had plenty of education and feel I know what to do. I've just never actually voted
I was taught at school [and] I am confident in using this process, it is the process I have used my entire life. 
Some others who expressed lack of confidence indicated a lack of knowledge of the democratic process itself:
Not sure really what that means
What's a democratic system?
Don't know anything about it
I don't know anything about democracy I have no idea what it is
Not confident because I don’t know what democratic is.
[image: ]
Figure 11.11: How confident am I in understanding how the leadership team in my community addresses issues? (REAL and non–REAL participants)
REAL program participants were less ‘highly confident’ or ‘confident’ that they understood how the leadership team in their community addresses issues compared to the control group (39.4% compared with 49.9%). If the ‘somewhat confident’ category is included the findings are almost identical (72.7% for the REAL group, 68.7% for the control group). Again this is a finding that deserves more deliberation and investigation. This may indicate that more emphasis on this area may be needed in future intensives.
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Figure 11.12: Age of starting REAL intensives and confidence that I understand how the leadership team in my community addresses issues
40.0% of the older group compared to 23.1% of the younger group were ‘highly confident’ or ‘confident’ they understood how the leadership team in their community addresses issues compared. This reinforces the report’s conclusion that the older group were more confident about the identified issues generally 
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Figure 11.13: How confident am I that I can take action on issues where needed? (REAL and non–REAL participants)
75.7% of REAL participants compared to 43.7% of the control group were ‘highly confident’ or ‘confident’ confident they could take action on issues. The REAL program clearly has had a powerful effect on the participants in relation to this objective.
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Figure 11.14: Age of starting REAL intensives and confidence that I can take action on issues where needed
There was no difference apparent in the starting age of the participants in relation to this issue.
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Figure 11.15: How confident am I that I have a good understanding of how society works in relation to laws and systems, particularly in groups like my Student Representative Council, [Koorie Youth Council] KYC or Co–op? (REAL and non–REAL participants)
54.5% of REAL participants compared with only 12.5% of participants in the control group were ‘highly confident’ or ‘confident’ they had a good understanding of how society works in relation to laws and systems, particularly in groups like my Student Representative Council, KYC or Co–op. Clearly the program has met its objectives in regard to this issue.
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Figure 11.16: Age of starting REAL intensives and confidence that I have a good understanding of how society works in relation to laws and systems, particularly in groups like my Student Representative Council, KYC or Co–op.
Participants who were ‘highly confident’ or ‘confident’ commented that:
Being a part of the KYC I have a better understanding of how it works and how laws and systems are enforced, implemented or monitored
The Real/KGI program has given me a better understanding on how society and all these systems work
Especially after attending the KYC Summit
I've learnt over time what the no–nos are not good to do if you wanna look good in the community … I understand the legal system/the rules etc., very well, I've been taught how the processes work, and how it comes to be a rule/law
Many of my peers are part of these programs, and they inform me and keep me updated on current issues. [Survey Responses]
60.0% of the older group compared with 46.2% of the younger group were ‘highly confident’ or ‘confident’. This might be expected as with age comes more experience and confidence working with such groups. Younger groups coming into secondary school from the more sheltered and “nurturing” primary environment often suffer from transition issues that impact on their confidence. 
[bookmark: h.3fwokq0][bookmark: _Toc455405676]11.2 Program participants are more likely to be active participants in their community (which may include involvement in community events, clubs, school programs or leadership roles).
In responding to Exercise 4, more than 50.0% of focus group participants from the KGI REAL program believed that they were both engaged and empowered. About 30.0% of focus group participants believed that they were engaged but disempowered. 16.0% perceived that they were empowered but disengaged. Interestingly none think that they are disempowered and disengaged at the same time. On the other hand, in the non–REAL participants’ focus group, three out of four (75.0%) participants believed that they are disempowered and disengaged. Only one perceived that he or she is empowered but disengaged. This is a significant finding and evidence of the efficacy of the program in meeting its objectives.
As suggested above, participants from the REAL program in the focus groups overwhelmingly nominated the “Local” as their main site of influence. The school was typically mentioned, as well as home, football and netball clubs and the CFA. In football and netball clubs, participants felt they could influence their worlds through “Coach, helping”, in leadership roles such as being captain, umpires and other leadership groups [Focus Group Participant]
These findings affirm feedback in the REAL Program Phase 2 participant survey/evaluation from April, 2016, which asked participants about their involvement in other programs, project or events as a result of their connections with KGI during the previous 12 months. Examples included: 
Doing the Acknowledgement [of country] in front of the whole school
Put myself out there more to learn more about myself and do more dance
I’m more active in the community [2016 Evaluation]
One parent described how her son’s experience through the REAL program has activated his willingness to actively participate and lead at the community level. In her words, “When he first did the program, he was nominated by his Aboriginal organisation. And since then they’ve taken him on board to do some leadership activities, so he’s been able to run some of the school holiday programs with the younger ones, and he gets along really well with little kids, so that’s a bonus, I think.” 
The overall findings of the evaluation suggest the program could more directly interface with schools through the provision of various activities and cultural information between the intensives. 
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Figure 11.2.1: I am likely to be active in my community through community events. (REAL and non–REAL participants)
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Figure 11.2.2: I am likely to be active in my community through clubs
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Figure 11.2.3: I am likely to be active in my community through after school programs. (REAL and non–REAL participants)
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Figure 11.2.4: I am likely to be active in my community through leadership roles (REAL and non–REAL participants)
Figures 11.2.1 to 11.2.4 indicate that REAL program participants generally are twice as likely to participate in a variety of community activities as a result of the KGI program compared to the control group. This is a powerful and encouraging result of the enhancement provided by citizenship related elements of the program.


[bookmark: h.1v1yuxt][bookmark: h.4f1mdlm][bookmark: _Toc455405677]12. How they can demonstrate leadership across a range of settings, and identify current and past Aboriginal and Torres Strait Islander leaders.
KEY FINDING: The program provides an opportunity for most participants to develop themselves and transform into leaders. It is highly successful in developing the self–efficacy of these young people and in inspiring them to engage in the functions of leadership. 
As indicated in the survey data above, most participants come out of the REAL program feeling quite confident of their understanding of their leadership abilities. In Figure 12.1, 93.3% of REAL participants ‘strongly agreed’ or ‘agreed’ that they had a personal understanding about what leadership meant to them individually.
The REAL program also prompts more active participation in their communities. In the words of one of the parents, her son has been actively involved in making changes within his community, “I think as far as leadership goes, he likes to take on any program that he can. In terms of his Aboriginal culture, he has actually taken that up with the TAFE that he’s doing his hospitality course through, so he’s talked about, ‘Well, should we be flying the Aboriginal flag?’ you know, that sort of stuff, and he said it at his school, too, so they’re important things. So he now has the confidence to do that.”
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Figure 12.1: I understand what leadership means to me individually. (REAL and non–REAL participants)
In Figure 12.1, this was further demonstrated by 93.3% of the REAL participants who reported that they understand how to take up leadership activities, indicating growth in their self-confidence compared to 56.2% for the control group.
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Figure 12.2: I understand how I can act as a leader in various situations and places (REAL and non–REAL participants)
Figure 12.2 provides strong evidence that the majority of the REAL participants (90.0%) have developed improved cultural understanding especially in terms of the roles played by Indigenous leaders both past and present and their contribution to the Aboriginal community and society in general compared to the control group.
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Figure 12.3: I understand more about past and present Indigenous leaders. (REAL and non–REAL participants)
In summary, the findings in this section evidence the clear benefits the REAL program provides for the majority of REAL participants, in particular the opportunity for growth of self and the potential stimulus to become leaders. The program’s success in developing self–efficacy amongst young Aboriginal people and in inspiring them to engage in leadership tasks is clearly evidenced by the findings of this evaluation.
Of course, participants are selected for the program on the basis of their showing leadership potential. This view was reflected in a number of comments from different KGI staff:
It’s generally because they’re doing really well at school, they’re standing out as someone who has outstanding leadership, or it’s someone who is seen to have a potential of great leadership if they’re empowered to do so. [KGI Staff Interview]
That being said, the majority of participants indicated the profound effect that the REAL program had had on their capability to contribute as leaders. On the basis of the findings, their leadership capability is strengthened by the program’s fostering participants’ recognition and celebration of their individual and collective identity, their understanding of their health and wellbeing and career pathways, and their active participation in their local communities. Overall, the present evaluation found that the REAL program largely has been successful in meeting its stated objectives. 
[bookmark: h.2u6wntf]


[bookmark: h.19c6y18][bookmark: _Toc455405678]SUMMARY OF FINDINGS
A number of key findings related to the strengths and successes of the program in relation to its key objectives are notable. 
1. Overall program effectiveness
Participants rated highly the value of the program in providing socialising, networking and other opportunities for participants to connect. The development of leadership skills also rated highly.
The focus groups highlighted key psychological factors that enabled active participation such as self–belief, self–image, confidence, being courageous, pride in the culture, and passion. This is arguably one of the greatest strengths of the program.
2. What are the most effective elements of the program that achieve the stated objectives?
The REAL program intensives have overall provided a strong platform for Aboriginal youth to work on shaping their identity as Indigenous Australians, holding especially true for participants from metropolitan areas where access to cultural contexts are few and far between. For some of these young people, the various REAL program activities conducted by the Indigenous presenters provide an opportunity for them to unpack questions about their own identity at a very close and personal level.
3. Does the age at which a participant first experiences the intensives have any impact?
The best starting age is 13 to 14 years, as 16 year olds may have already become too solidified in their views to respond to the program’s purposes. This is reflected in the data from the surveys. In each instance, a greater combined proportion of the younger group compared with the older group is either “highly confident” or “confident”.
4. What are the effective elements of the program between the two intensives?
School was a key site at which elements of the program were operationalised between the intensives. Developing more confidence in making decisions at school, as well as about life in general, was found quite frequently amongst participants and their parents.
5. Participants’ recognition of the connection between politics and their issues.
A significant majority (75.7%) of REAL participants were ‘somewhat confident’ to ‘very confident’ in their ability to recognise the connection between politics and their own local and broader community issues. They were more confident that they have a good understanding of how society works in relation to laws and systems compared to the control group. 


6. Understanding of and confidence in the electoral process.
REAL participants demonstrated much higher levels of understanding around the electoral and voting system processes and acknowledged the REAL program activities provided by the VEC and others as important for developing this understanding within them. After the program REAL participants were ‘confident’ or ‘highly confident’ (42.4%) that they have an understanding of the electoral and voting system compared to 31.2% of non–REAL participants. However, when the ‘somewhat confident’ category is included, 78.8% of REAL participants had an understanding of the electoral and voting system compared to 56.2% of the control group. 
7. Propensity to enrol and vote when of age.
After having been part of the REAL program, participants were far more confident that they would enrol to vote (81.9%) compared to the control group (62.4%). 81.8% were ‘confident’ or ‘very confident’ that they would vote in State and Federal elections, compared to 37.6% of the control group. This indicates a high degree of impact of the REAL program on participants compared to the control group.
8. Understanding about the importance of personal and community health, the incidence of key health issues, and the actions that can be taken improve their personal health.
At the end of their participation in the REAL program participants had a strong or very strong understanding about all the various health related issues in comparison to the control group.
9. Sense of cultural identity, improved awareness of family connections, and understanding of Koorie culture.
The REAL program had a powerful impact on participants’ sense of their own cultural identity (86.6%) in comparison to the control group (50.0%). Participants in the program had a stronger sense of Koorie culture (83.3%) when compared to the control group (43.8%). Participants in the program also had a stronger sense of connection to their family (73.3%) compared to the control group (62.4%). Clearly, participation in the REAL intensives had a powerful impact on respondents.
10. Understanding of the various career and personal development pathways.
Over 93.3% of REAL program participants agreed or strongly agreed after the program that they understood what was available to them for personal career pathways while 86.6% had an understanding about different career pathways. 
11. Participants are equipped with skills to become active citizens within their wider communities (leadership).
The REAL program made the participants feel very confident that they will use their new knowledge to take action in their communities (87.0%), which is a significant indicator of the success of the program. They were twice as confident (75.7%) that they could take action on issues compared to the control group (43.7%). The REAL program has clearly had a powerful effect on the participants in relation to this objective.
94.0% of REAL program participants were ‘highly confident’ or ‘confident’ of their understanding of leadership after the program compared to 56.2% of the control group. Clearly the objectives of the program have been met.
69.6% of REAL program participants were ‘highly confident’ or ‘confident’ that they have had an exposure to leadership after the program compared with 56.2% for the control group. Clearly the objectives of the program have been met.
Participants from the REAL program in the focus groups overwhelmingly nominated the “Local” as their main site of influence. The school was typically mentioned, as well as home, football and netball clubs and the CFA. Leadership skills developed during the program intensives were applied in areas such as playing sport
12. How they can demonstrate leadership across a range of settings, and identify current and past Aboriginal and Torres Strait Islander leaders.
The REAL program was successful in developing leadership attitudes, skills and practices. This evaluation shows a powerful impact participants’ confidence of their understanding of leadership, and they were four times more likely to be active in the community through leadership than the control group.
 

[bookmark: h.3tbugp1][bookmark: _Toc455405679]PART C: Recommendations 
Throughout the focus groups, the overall experience of the REAL program was seen to be positive. When asked what they would like to see or get out of the program, common themes included public speaking and boosting confidence and learning to be proud. The following recommendations seek to build on the strengths of the current model, with some suggestions as to where and how it could be extended and potentially improved. They are divided into overarching and specific programmatic recommendations.
Overarching Recommendations
1. Further develop the transformational model of leadership.
The survey data suggests a high correlation between the age of starting and the degree of engagement in the program. REAL participants were more confident that they have a good understanding of how society works in relation to laws and systems. Of those who participated in the program, the older cohort demonstrated a better understanding than the younger group. 
The relationship of this to the development of citizenship and leadership is not clear. However, REAL participants were four times more likely to be active in the community through leadership than the control group. A similar trend is found in their likelihood to be active through community events and after school programs, though to a lesser extent. But arguably, developing a model of transformational leadership could improve the efficacy of the program. Transformational leadership is a leadership approach that causes change in individuals and social systems where the focus is at creating valuable and positive change in the followers, in this case the REAL participants, with the end goal of developing these followers into young Indigenous leaders. Bass (1990) strongly suggests that “Transformational leadership can be learned.” Burns (1978) suggests that this transforming leadership process allows leaders and followers to help each other to advance to higher levels of morale and motivation. As the research suggests, this then creates significant change in the life of people, communities and organisations that they are a part of, as it redesigns perceptions and values, and changes expectations and aspirations of these followers - in this case, young Indigenous people. Transformational leadership focuses on enhancing the motivation, morale and performance of followers through a variety of mechanisms and strategies. These include: 
1. Connecting the followers’ sense of identity and self and developing their collective identity as a group and in line with the purpose of the REAL program; 
2. Being a role model (through stakeholders from the KGI, VEC, YMCA, Richmond Football Club) for these followers that inspires them to transform into that next generation of young Aboriginal leaders; 
3. Challenging followers to be innovative and creative and to demonstrate higher levels of performance, in this case, in their engagement and influence within school and within their communities;
4. Demonstrating genuine concern for the needs and feelings of followers where they begin working at improving themselves through their best efforts; and,
5. Influencing and challenging these followers to take greater ownership for their work, and in understanding the strengths and weaknesses of their peers whether those be peers at school, in their social groups, sport clubs, within their Aboriginal community or in the larger community that they live in. 
As seen through the evidence collected from this evaluation, the REAL program has a number of components that work towards developing these capabilities within the participants and towards activating their sense of identity as potential Aboriginal youth leaders and to some extent as active citizens of Australia. In the case of the REAL program, the strength of this transforming process was found through emphasis given to the cultural leadership element that was emphasized within various elements of the program. The program could be further strengthened by benchmarking its delivery according to Aboriginal indicators, values and standards. A rights–based approach could be used that builds on the current structure of the program. The inclusion of more Indigenous presenters and volunteers was mentioned in a number of KGI staff interviews to further strengthen the current offering of the program and to embed a strong transformational leadership approach through a rights–based framework (see United Nations 2008).
2. Develop a more explicit component focusing on practical opportunities to engage in civics and citizenship education, in particular the development of political knowledge and political literacy.
But the problem is we don’t know what those kids have done – whether any of those kids went off and contacted their local council or followed up any of these ideas, which is a fundamental issue with the program [VEC Staff Interview]
While staff affirmed the impact of the program on cultural identity, it was suggested that there was not enough time available for the development of citizenship (particularly in the development of political literacy). A need for more attention to developing political literacy also became evident during the focus groups. The evidence from the focus groups, combined with suggestions from KGI staff, suggests that more could be done to develop civics and citizenship education within the program, while maintaining an Indigenous perspective when discussing voting and electoral issues, and to track the degree to which participants actively participate after completing the program. While this is often conducted in implied ways, the development of knowledge of Australia’s political system and parties, as well as political literacy more generally, could be taught and tracked more explicitly.
However, as one VEC staffer rightly warns:
[While] there should be more electoral literacy if we’re too overt about it, then the kids will turn off so when we don’t get that balance right, then the kids turn off, so, if there’s too much electoral literacy and it’s just straight up this is how politics works, the kids will turn off. If it’s too much wishy washy stuff about leadership and active citizenship that actually doesn’t get followed up on, then we lose the electoral component and the political literacy and electoral literacy. [VEC Staff Interview]
Specific Programmatic Recommendations 
3. Develop and extend more explicit opportunities for activities to reinforce the program learnings during, between and after the intensives.
Parents reinforced the impact of the program on participants’ cultural identity, and the resultant impact on their engagement in school and the wider community. But parents and focus group participants expressed interest in extending the program after it is finished. This is affirmed by the survey data, which indicated that program is too short in duration.
There also appears to be a disconnect between the intensives. It is recommended that more continuity is needed between what goes on within, between and beyond the program intensives. 
In seeing the strong influence that the program has in meeting the needs of these Aboriginal young people in developing self–identity and collective–identity, systems need to be put in place that support these young people in further identity development in the ‘in–between’ times of the program as well as post REAL programs. In other words: “what sustainable systems can be developed to sustain these networks of connectedness ‘between the program intensives’ as well as ‘after the program intensives’”?
From the parents’ perspectives, especially those in regional Victoria, there could be more interaction of the kids with program intensive leaders or alternatively with another regionally appointed representative, so that when they feel they are slipping back into old patterns, they have someone whom they trust that they can discuss these issues with. 
Reinforcing activities between the intensives could be developed at the school/community level. Methodologies and frameworks already exist to provide practical exercises that can be incorporated into school–based activities that can potentially connect young people to local, national and global issues. ruMAD (Are You Making a Difference?) is one example as a potential framework in which this might take place. The ruMAD methodology is one example that has shown success (Bell et al. 2004). Using this framework, participants could be set a task between the intensives to practically reinforce that which is learnt during the program. This program developed in 2001 by teachers is freely available online supporting equity and excellence in students to be successful learners, confident and creative individuals and active and informed citizens. The ruMAD process starts with young people identifying shared and important values as a group, and community issues that are inconsistent or in conflict with those shared values. They then explore possibilities for action through various levels of involvement in social change projects, and lead the planning and implementation of their chosen projects. This could target specific areas of need, such as improve understanding of the various career development pathways. Local business, non–government organisation and local government could participate in locally based programs that complement and build on the REAL approach. 
4. Provide regional opportunities for participants.
While there was overwhelming support for the value of the intensives, some participants in the regional focus group suggested that it would be beneficial for the program to come to them. This was mainly expressed for practical reasons related to the length of travel to Melbourne. 
Trainers could be sent to regions, who could be made up of program alumni who could return to the local community to assist in the delivery of the program. Several participants who had turned 18 expressed a desire to continue to have involvement in the program (although one male suggested the age limit was “fair enough, though, because you’re an adult so that’s meant for the younger…” [Focus Group Participant]). Two participants recommended: “I think if they did a program … like the YMCA…Can mentor us and then we can become one of those and run those leadership camps.” [Focus Group Participant] A colleague added “One of the boys that are actually in the next group he did that, he just went down and … was a leader with the YMCA, he actually took a group of kids down with him from here.” [Focus Group Participant]
5. Ensure appropriate and consistency in the program through staffing and skills.
It was noted that YMCA has changed facilitators. Ensuring low or non–attrition of staff is valuable to maintaining and building “corporate memory”, as well as consistency for program participants. 
As suggested above, Indigenous leaders should drive the program - especially in the VEC component. A VEC staffer highlighted this issue as follows:
[We need someone] who has skills in history, skills in Aboriginal and Torres Strait Islander culture and knowledge of and, as an educator, would be able to review the program and make suggestions. [VEC Staff Interview]
A disconnect was also noted in staff interviews between YMCA and VEC: more could be done to develop common goals and practices between them, as well as more regular reporting of activities between them. As a VEC staffer commented:
I think it would be good if there was more of a conversation around what are the overall themes running through the camp, how can we reinforce those themes. Considering that the VEC is such a major contributor to the camp and … I think it needs to go beyond just the 180 minutes we have with the kids. [VEC Staff Interview]
A number of KGI staff mentioned the potential employment of more Indigenous presenters and volunteers as part of the program through the development of a peer leadership program for graduates. One KGI staffer noted:
We could set up an academy, that once they finish, once they come through to a program into our academy. We, bring 30 kids in for a week, get them trained up in compliance, child protection and all that stuff, they learn all the games. We give them facilitation skills, potentially they can do the VEC sessions – what’s better than an 18 year old that’s been through the program, that’s just had their first vote in July, do a VEC session. [KGI Staff Interview]
6. Develop an evaluation mechanism focused on continuous improvement.
Staff suggested that internal evaluations have not been as effective as they could have been. A more rigorous approach is recommended. Freeman (2014) discusses the importance of Indigenous youth leadership development programs being based on evidence, so that changes and improvements being made to the program are directly beneficial for the participants. 
As a KGI staffer reported:
We do a feedback form or a feedback survey that asks the kids a few questions about what they’ve learnt and what they’ve enjoyed the most, and what has impacted them the most, and if they now understand the electoral procedure more, if they’d be more inclined to encourage their family to vote. I think it probably has 10, 15 questions that range across quite a few things. [KGI Staff Interview]
Following on from this, a more rigorous evaluation framework could be developed and used pre–and post–intensives that seeks to elicit more explicit feedback against the stated goals of the program. Comments from the VEC staffers reinforced this need:
We only ever received I think one evaluation report or a report on the camp from KGI—I don’t think we’ve done the evaluation particularly well. [VEC Staff Interview]
By developing strong continuous improvement frameworks based on quality assurance and quality enhancement systems integrated within its programs, an organisation can transform itself into a strategically–oriented learning organisation. In such organisations, quality assurance systems ensure that the quality of a system is developed and maintained through the policies, processes and actions (Fernandes, 2016). These are benchmarked through set goals, key processes and a strong quality policy in place that ensures the implementation and evaluation processes of the organisation are being maintained at an above satisfactory level. Quality enhancement systems, focus on the improvement of educational quality brought about through cycles of continuous improvement and innovation which becomes the culture of the educational organisation. In other words, the organisation uses evidence to evaluate itself through the use of self–assessment tasks on its programs offered, this then leads to continuous improvement tasks in the form of future projects or program enhancements, as in the case of the REAL program. Fernandes (2013) also suggests that the combination of both these tasks: self–assessment tasks and continuous improvement tasks, working interdependently and consecutively in a continuous improvement system leads to a quality–enhanced educational organisation.
In short, waiting for the end of the program is really too late to elicit real–time feedback that will assist the aim of continuous improvement. The following strategies could closely align with the program’s goals of fostering voice, active participation, empowerment and personal responsibility.
1. Digital documentation: Having a dedicated recorder for each session selected from among the participants who could use a smartphone to capture video responses at the end of each program or session. 
2. Online constant feedback: During and at the end of each session participants could be asked to give instant feedback through their own smartphones using a twitter hashtag or programs such as GoSoapBox. 
3. Formal evaluation: There should be a more formal evaluation at the end of each day of the intensives using an individual online feedback process potentially hosted on roving iPads.
4. Self-run focus groups: At the end of each day of the intensive participants should lead their own focus group evaluations.
5. Self-run focus groups: At the end of each intensive participants should lead their own focus group evaluations.
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[bookmark: h.1mrcu09][bookmark: _Toc455405682]Student Survey on the Effectiveness of the Korin Gamadji REAL Program
PURPOSE OF THIS SURVEY On behalf of the Richmond Emerging Aboriginal Leaders (REAL) Program and the Victorian Electoral Commission we wish to gain an understanding of Indigenous young people's understanding of your community participation and leadership. All your answers are confidential - no one will know your answers. At the end of the survey you will be able to enter your contact details in another place to receive a gift for your participation and also to go into a draw for one of two $50 vouchers.

1 My age is:

2 I am:
· Male (1)
· Female (2)

3 The town/suburb I live in is:

4 I am already registered to vote:
· Yes (1)
· No (2)

A Have I previously attended any of the Richmond Emerging Aboriginal Leadership (REAL) Program intensives?
· Yes (1)
· No (2)
If No Is Selected, Then Skip To End of Block

B I first came to the Richmond Emerging Aboriginal Leadership (REAL) Program intensives when my age was:

C The number of REAL Program intensives I have attended so far are:

D The number of REAL Program intensives I have completed so far are:

E What I liked the most about the Richmond Emerging Aboriginal Leadership (REAL) Program intensives was:

F What I liked the least about the Richmond Emerging Aboriginal Leadership (REAL) Program intensives was:

G Choose the option that fits your response and explain your answer in the box below.
	
	Highly confident (1)
	Confident (2)
	Somewhat confident (3)
	Less confident (4)
	Not Confident (5)

	How confident am I that I will make connections back to the REAL /KGI program? (1)
	· 
	· 
	· 
	· 
	· 



H Explain your answer

I Choose the option that fits your response and please explain your answer in the box below.
	
	Highly confident (1)
	Confident (2)
	Somewhat confident (3)
	Less confident (4)
	Not Confident (5)

	How confident am I that I will use my knowledge gained through this program by taking action in my community? (1)
	· 
	· 
	· 
	· 
	· 



J Explain your answer

K Choose the option that fits your response and explain your answer in the box below
	
	Highly confident (1)
	Confident (2)
	Somewhat confident (3)
	Less confident (4)
	Not Confident (5)

	How confident am I that I would suggest friends to attend the REAL intensive /KGI program? (1)
	· 
	· 
	· 
	· 
	· 



L Explain your answer

Q1a Choose the option that fits your response and then please explain your answer in the text-box.
	
	Highly confident (1)
	Confident (2)
	Somewhat confident (3)
	Less confident (4)
	Not Confident (5)

	How confident am I that I can recognise the connection between politics and my own local and broader community issues? (1)
	· 
	· 
	· 
	· 
	· 



Q1b Explain your answer

Q2a Choose the option that fits your response and explain your answer in the text-box.
	
	Highly confident (1)
	Confident (2)
	Somewhat confident (3)
	Less confident (4)
	Not Confident (5)

	How confident am I that I have an understanding of the electoral and voting system? (1)
	· 
	· 
	· 
	· 
	· 



Q2b Explain your answer

Q3a Choose the option that fits your response and explain your answer in the text-box.
	
	Highly confident (1)
	Confident (2)
	Somewhat confident (3)
	Less confident (4)
	Not Confident (5)

	How confident am I that I believe that the electoral and voting system process are fair? (1)
	· 
	· 
	· 
	· 
	· 



Q3b Explain your answer

Q4a Choose the option that fits your response and explain your answer in the text-box.
	
	Highly confident (1)
	Confident (2)
	Somewhat confident (3)
	Less confident (4)
	Not Confident (5)

	How confident am I that I will enrol to vote when I am old enough? (1)
	· 
	· 
	· 
	· 
	· 



Q4b Explain your answer

Q5a Choose the option that fits your response and explain your answer in the text-box.
	
	Highly confident (1)
	Confident (2)
	Somewhat confident (3)
	Less confident (4)
	Not Confident (5)

	How confident am I that I will vote in State and Federal elections when I am old enough? (1)
	· 
	· 
	· 
	· 
	· 



Q5b Explain your answer

Q6a Choose the option that fits your response and explain your answer in the text-box.
	
	Highly confident (1)
	Confident (2)
	Somewhat confident (3)
	Less confident (4)
	Not Confident (5)

	How confident am I that I am equipped with leadership skills to become an active citizen within my local and broader communities? (1)
	· 
	· 
	· 
	· 
	· 



Q6b Explain your answer

Q7a Choose the option that fits your response and explain your answer in the text-box.
	
	Highly confident (1)
	Confident (2)
	Somewhat confident (3)
	Less confident (4)
	Not Confident (5)

	How confident am I that I can identify important issues that need to be solved in my local and national community? (1)
	· 
	· 
	· 
	· 
	· 



Q7b Explain your answer

Q8a Choose the option that fits your response and explain your answer in the text-box.
	
	Highly confident (1)
	Confident (2)
	Somewhat confident (3)
	Less confident (4)
	Not Confident (5)

	How confident am I to use the democratic process? (1)
	· 
	· 
	· 
	· 
	· 



Q8b Explain your answer

Q9a Choose the option that fits your response and explain your answer in the text-box.
	
	Highly confident (1)
	Confident (2)
	Somewhat confident (3)
	Less confident (4)
	Not Confident (5)

	How confident am I in understanding how the leadership team in my community addresses issues? (1)
	· 
	· 
	· 
	· 
	· 



Q9b Explain your answer

Q10a Choose the option that fits your response and explain your answer in the text-box.
	
	Highly confident (1)
	Confident (2)
	Somewhat confident (3)
	Less confident (4)
	Not Confident (5)

	How confident am I that I can take action on issues where needed? (1)
	· 
	· 
	· 
	· 
	· 



Q10b Explain your answer

Q11a Choose the option that fits your response and explain your answer in the text-box.
	
	Highly confident (1)
	Confident (2)
	Somewhat confident (3)
	Less confident (4)
	Not Confident (5)

	How confident am I that I have a good understanding of how society works in relation to laws and systems, particularly in groups like my Student Representative Council, KYC or Co-op? (1)
	· 
	· 
	· 
	· 
	· 



Q11b Explain your answer

Q12a Choose the option that fits your response and explain your answer in the text-box.
	
	Highly confident (1)
	Confident (2)
	Somewhat confident (3)
	Less confident (4)
	Not Confident (5)

	How confident am I that I will influence family members to vote? (1)
	· 
	· 
	· 
	· 
	· 



Q12b Explain your answer

Q13a Choose the option that fits your response and explain your answer in the text-box.
	
	Highly confident (1)
	Confident (2)
	Somewhat confident (3)
	Less confident (4)
	Not Confident (5)

	How confident am I that I might work in voting centres? (1)
	· 
	· 
	· 
	· 
	· 



Q13b Explain your answer

Q14a Choose the option that fits your response and explain your answer in the text-box.
	
	Highly confident (1)
	Confident (2)
	Somewhat confident (3)
	Less confident (4)
	Not Confident (5)

	How confident do I feel that I have an understanding of leadership? (1)
	· 
	· 
	· 
	· 
	· 



Q14b Explain your answer

Q15a Choose the option that fits your response and explain your answer in the text-box.
	
	Highly confident (1)
	Confident (2)
	Somewhat confident (3)
	Less confident (4)
	Not Confident (5)

	How confident do I feel that I have an exposure to leadership? (1)
	· 
	· 
	· 
	· 
	· 



Q15b Explain your answer

16 I am likely to be active in my community through:
	
	Choose the most applicable response
	For your chosen response:

	
	Strongly agree (1)
	Agree (2)
	Undecided/Not sure (3)
	Disagree (4)
	Strongly disagree (5)
	explain your answer (1)

	Community events (1)
	· 
	· 
	· 
	· 
	· 
	

	Clubs (2)
	· 
	· 
	· 
	· 
	· 
	

	After-school programs (3)
	· 
	· 
	· 
	· 
	· 
	

	Leadership roles (4)
	· 
	· 
	· 
	· 
	· 
	



17 I have an understanding of:
	
	Choose the most applicable response
	For your chosen response:

	
	Strongly agree (1)
	Agree (2)
	Undecided/Not sure (3)
	Disagree (4)
	Strongly disagree (5)
	explain your answer (1)

	The importance of personal health (1)
	· 
	· 
	· 
	· 
	· 
	

	The importance of community health (2)
	· 
	· 
	· 
	· 
	· 
	

	The key issues about health in my community (3)
	· 
	· 
	· 
	· 
	· 
	

	The actions I can take to improve my own health (4)
	· 
	· 
	· 
	· 
	· 
	



18 I have a strong sense of:
	
	Choose the most applicable response
	For your chosen response:

	
	Strongly agree (1)
	Agree (2)
	Undecided/Not sure (3)
	Disagree (4)
	Strongly disagree (5)
	explain your answer (1)

	My own cultural identity (1)
	· 
	· 
	· 
	· 
	· 
	

	My connections to family (2)
	· 
	· 
	· 
	· 
	· 
	

	Koorie culture (3)
	· 
	· 
	· 
	· 
	· 
	



19 I have an understanding of what is available to me through:
	
	Choose the most applicable response
	For your chosen response:

	
	Strongly agree (1)
	Agree (2)
	Undecided/Not sure (3)
	Disagree (4)
	Strongly disagree (5)
	explain your answer (1)

	Different career pathways (1)
	· 
	· 
	· 
	· 
	· 
	

	Personal development pathways (2)
	· 
	· 
	· 
	· 
	· 
	



20 I understand:
	
	Choose the most applicable response
	For your chosen response:

	
	Strongly agree (1)
	Agree (2)
	Undecided/Not sure (3)
	Disagree (4)
	Strongly disagree (5)
	explain your answer (1)

	What leadership means to me individually (1)
	· 
	· 
	· 
	· 
	· 
	

	How I can act as a leader in various situations and places (2)
	· 
	· 
	· 
	· 
	· 
	

	More about past and present Indigenous leaders (3)
	· 
	· 
	· 
	· 
	· 
	


[bookmark: _GoBack]


[bookmark: h.46r0co2][bookmark: _Toc455405683]Staff Interview questions
KGI REAL Team questions:
•	Please describe your involvement in the REAL program? 
•	What did KGI start with in order to get the REAL program started? What was taken to the board to get support for it?
•	Who runs the program? What is the application process, or application form? What do the participants need to demonstrate in order to be selected for the program? Do you have to cap the number of participants? If so, do you then choose those who are more engaged or less engaged?
•	Are REAL participants drawn from those who are already engaged?
•	Did you have any special cultural training to work with Indigenous youth? 
•	How do you think the program benefits the participants? 
•	How do you know? 
•	Those who devise the program have an idea as to what they see young Indigenous people aspiring to. There can be a push for young people to become a lawyer, community leader etc., how much does the influence on the participants do you feel comes from those who design the program have. 
•	What does KGI see as leadership? 
•	Staff wellbeing: are they supported given that a large number of young people contact certain staff for support?
•	What were the best or most effective parts of the program? 
•	What were the worst or least effective parts? 
•	Is evaluation carried out the end of each REAL intensive? Do Participants give feedback to KGI? In what form? Is it followed through or acted on. 
•	How could the program be improved?
VEC Team Questions
•	Please describe your role at the VEC in connection with REAL Program
•	In your view what was the aim of the VEC involvement? 
•	What if any is the VEC’s role and contribution to the REAL Program? 
•	Did you or other VEC staff involved have any special cultural training to work with Indigenous youth? 
•	What are the expected outcomes for the VEC from the REAL Program? 
•	If the VEC was to continue its involvement what changes might you suggest?
[bookmark: h.2lwamvv][bookmark: _Toc455405684]Parent Interview Questions
Q1. Why did you think it [REAL Program] was important for your son/ daughter to attend?
Q2. What changes if any have you seen in your son / daughter?
Q3. What has your son/ daughter said to you about the program?
Q4. Do you feel that the program has activated your son/ daughter to influence their community/ society as a result of the program?
Q5. How is the program translating into school and other parts of your son’s/ daughter’s lives?
Q6. To what extent is your son / daughter actively engaged in making change in their communities as a result of the program (e.g. writing to their local council?)
Q7. To what extent is your son/ daughter engaged as a peer leader as a result of the program? (Have they thought about becoming actual leaders of the program in future?)
Q8. To what extent does your son/ daughter feel valued, a part of something, aware of their talents, and aiming for personal high performance as a result of the program?


[bookmark: h.111kx3o][bookmark: _Toc455405685]Issues that Matter
Table 1: Issues that Matter among REAL focus group participants group
	
	1st priority
	2nd priority
	3rd priority

	Adolescence/youth
	2
	2
	0

	Alcohol and drugs:
	23
	9
	9

	Bullying
	4
	6
	3

	Crime, safety, violence
	10
	11
	8

	The economy and financial matters
	0
	0
	0

	Education
	9
	7
	5

	Employment:
	2
	3
	5

	The environment
	1
	1
	1

	Equity and discrimination
	2
	7
	7

	Health:
	3
	7
	5

	Homelessness/housing
	0
	1
	5

	LGBT issues
	0
	0
	0

	Mental health
	3
	6
	7

	Politics and societal values
	0
	1
	2

	Population issues
	0
	0
	0

	Other
	0
	0
	0

	TOTAL
	59
	61
	57





Table 2: Issues that Matter among non KGI REAL participants groups
	
	1st priority
	2nd  priority
	3rd priority

	Adolescence/youth
	0
	0
	0

	Alcohol and drugs:
	7
	2
	1

	Bullying
	0
	2
	0

	Crime, safety, violence
	6
	3
	2

	The economy and financial matters
	0
	2
	0

	Education:
	0
	3
	6

	Employment:
	1
	0
	3

	The environment
	0
	0
	0

	Equity and discrimination
	2
	2
	1

	Health:
	1
	0
	0

	Homelessness/housing
	0
	1
	3

	LGBT issues
	1
	0
	0

	Mental health
	1
	3
	3

	Politics and societal values
	0
	0
	0

	Population issues
	0
	0
	0

	Other
	0
	0
	0

	TOTAL
	19
	18
	19
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EXERCISE 2: Ladder Arrangement

Think about where you feel you can influence
and “have a say”: at the local level, the
nationallevel, and the global level.

Global

Place your name in the areas in which you
think you have influence.

Ifany of the spheres don't apply to you,
please base your answers on what you think
otheryoung people experience.

Bareened nfuence

‘Whatare the bartier toyou, or other young
‘peopleyou know, influencing society?

‘Whataretheenblrstosou, or other
Joungpeoplyonkoon nencing

Click to add notes i
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EXERCISE 4:

Position of Engagement and Empowerment

Engaged
&

Disempowered

Engaged
&

Empowered

Disempowered
&
Disengaged

Empowered
&
Disengaged





image4.png
7
I I :
-





image5.png
.
H I B 0 mum
&

s

2

8 8 8 1w 8w e





image6.png
0.00%

Highy confident  Conficent
ey

Lessconfident

Nt conficent





image7.png
70.00%

5000%

5000%

a0.00%

3000%

2000%

1000%

0.00%

I I I 00

Highy confident

Confidert.

i

Lessconfident

Nt confident





image8.png
8000%

7000%

5000%

5000%

2000%

3000%

2000%

10.00%

0.00%

How confident am I that | would suggest friends to attend the
REAL intensive /KGl program?

75.90%

Highty confident

Confidert.

£
-

Somewhat
confident

1es%

Lessconfidert

1es%

Not confident




image9.png
20%

10%

505 5L90%

3330%
2590%
20%
1.
I 0.00%0.00%

Highty confident

Confidert. Somewrat
confident

mael21s magelsis

Lessconfidert

0.00%0.00%

Not confident




image10.png
0%

20%

10%

£

2020%

_—
550
B oo
o e

confident

mage1214 magelsis

0.00%0.00%

Not confident




image11.png
20%
10%
0%

Highty confident

Confidert  Somewhat
confident

mage1214 magelsis

Lessconfidert

Not confident




image12.png
a5.00%

2000%

35.00%

3000%

2000%

15.00%

10.00%

5.00%

0.00%

12500 10%

Highty confident

a200%
750%
£
120%
15.20%
mnI
Confdert  Somewhat  Lessconfident
confident

MNonREAL mREAL

s.10%

Not confident




image13.png
5000%
a5.00%
a000%
35.00%
3000%
25.00%
2000%
1500%
1000%

500%

000%

Highty confident

45.00%

II |] 1]

Confidert. Somewhat  Lessconfident
confident

mae121s magelsis

1535%

5.00%

Not confident




image14.png
a0.00%

35.00%

3000%

25.00%

2000%

15.00%

10.00%

5.00%

0.00%

il

Highty confident

2820%
.
I ]

3640%

2. 25.00%

Confdert  Somewhat  Lessconfident
confident

mNonREAL mREAL

1850%

10%

Not confident




image15.png
5%

5%

2%
0%
15%
10%

s

2%
Im

Highty confident

52006
= o
I -

2520%

Confdert  Somewhat Lessconfident
confident

mage1214 magelsis

10.00%
mml

Not confident




image16.png
60.00%

5000%

2000%

3000%

2000%

10.00%

0.00%

2850%
2.
[ II
Hghiyconfident  Confident  Somewhat
confident

mNonREAL mREAL

12508 10%

Lessconfidert

s120%

Not confident




image17.png
20%

10%

0%

6%
|

Highly confident

54%
38%
23%
I 20%

Confident Somewhat
confident

mage12-14 mage15-18

16%
I 10%

Lessconfident

23%
I 10%

Not confident




image18.png
a0.00%

35.00%

3000%

25.00%

2000%

15.00%

10.00%

5.00%

0.00%

2730%
u.I

Highty confident

3750%
3030%
20 2500
2 125088 10%
I I I .

Confdert  Somewhat Lessconfident Notconfident
confident

mNonREAL mREAL




image19.png
as%

5%

25%

20%

15%

s%

15.40%

38.50%
35.00%

3000%

I

Highly  Confident Somewhat

.00%  10.00%
mn[
Less Not

confident

mage12-14

mage 1518





image20.png
60.00%

5000%

2000%

3000%

2000%

10.00%

0.00%

£
o
e
o
saveton s
m B
M contden.  Cortdrs Someutat Lesscondert

confident

mNonREAL mREAL

2850%

Not confident




image21.png
Highly  Confident Somewhat
confident confident

Less
confident

Not
confident

mage 1214

mage 1518





image22.png
80.00%

7000%

5000%

5000%

2000%

3000%

2000%

10.00%

0.00%

8570%

.

Highty confident

s7.40%

i

Confidert.

mNonREAL mREAL

1850%

-
Not confident




image23.png
80.00%

7000%

5000%

5000%

2000%

3000%

2000%

10.00%
0.00%

8920%
Im

Highly
confident

00
s

ml Inm i .

[ ] 0 = ovg

Confidert  Somewhat  Lesscorfident Not confident
confident

mae1214 mage1s1s




image24.png
70.00%

5000%

5000%

2000%

3000%

2000%

10.00%

0.00%

cooos
s1a0%
e
=
I W 106
ghconioan.  Corfdent Someutes Lesscondee

confident

BNonREAL mREAL

1850%

Not confident




image25.png
70.00%

5000%

5000%

2000%

3000%

2000%

10.00%

0.00%

Highly
confident

S
1.
77035‘“‘”‘
- 0.00800%

Confidert  Somewhat  Lessconfdent Not confident
confident

mage 1214 mage1s1s




image26.png
70.00%
5000%
5000%
2000%
3000%
2000%
10.00%

0.00%

Strorglyagree  Agree umemec/Nol Disagres

' The importance of personal heat

The importance of communty hea
8 The key issues about heath in my community.

' The actons | can take to improvemy own heaith

strongly
disagree




image27.png
60.00%

so00%
“000%
s000%
2000%
1000% lll I
. ll FETTTY
‘Strongly agree. Agree Undecided/Not. ‘Strongly
e s

' The importance of personal heat

The importance of communty hea
8 The key issues about heath in my community.

' The actons | can take to improvemy own heaith




image28.png
70.00%

5000%

5000%

2000%

3000%

2000%

10.00%

0.00%

a0
5000%
0%
2
I l““‘”‘

Agres umemed/Nm

Strongly agree.

mNOmREAL mREAL

|
‘Strongly
disagree




image29.png
70.00%

5000%

5000%

2000%

3000%

2000%

10.00%

0.00%

I liii -

Strongly agree.

Agree Undecided/Not

mNOmREAL mREAL

|
‘Strongly
disagree




image30.png
50.00%

45.00% 4.30%
oo s230
s .
s000%
o
2000
1500% 12
e
s wox .nmm
ook
‘Strongly agree. Agree Undecided/Not. Strongly

e disagres

mNOmREAL mREAL




image31.png
60.00%

5000%

2000%

3000%

2000%

10.00%

0.00%

56.70%
E s870%
I 5

il II l““‘”‘

Agres Undecided/Not

Strongly agree.

mNOmREAL mREAL

530%
e
strongly
disagres




image32.png
60.00%

5000%

2000%

3000%

2000%

10.00%

0.00%

lit.

Strongly agree.

Undecided/Not

BNonREAL mREAL

1250%

0%
-

strongly disagree.




image33.png
a5.00%

2000%

35.00%

3000%

25.00%

2000%

15.00%

10.00%

5.00%

0.00%

3330%
E
I I I )

Strongly agree.

Undecided/Not

mNonREAL mREAL

Disagres

strongly disagree.




image34.png
5000%
a5.00%
a000%
35.00%
3000%
25.00%
2000%
1500%
1000%

500%

000%

2330%
2000%
s120%
2.
m I

Strongly agree.

Undecided/Not

BNonREAL mREAL

smm

Disagres

1850%

00%

strongly disagree.




image35.png
70.00%

5000%
5000%
5000% 5
2000%
3000%
2000%
10.00%
ooomoox > boox
0.00% -
Strorglyagree  Agree umemeu/Nm Disgree  Storgly
e disagres

B Diferent cares pathuays  mPersonsl career pathways.




image36.png
70.00%

5000%

5000%

2000%

3000%

2000%

10.00%

0.00%

5000%.
ZI

Strongly agree.

7.40%

0%
II II I““""

Undecided/Not

mNonREAL mREAL

saon
|

strongly disagree.




image37.png
50.00%

45.00%

2000%

35.00%

3000%

25.00%

2000%

15.00%

10.00%

5.00%

0.00%

ili.

Strongly agree.

Undecided/Not

BNonREAL mREAL

1250%

s a0%
-

strongly disagree.




image38.png
60.00%

5000%

2000%

3000%

2000%

10.00%

0.00%

sa50%

Highty confident

s050
s

-
ok

oox

m W

Conoen Sameubat Lesscotdes

confident

BNonREAL mREAL

530%

Not confident




image39.png
7000%

2000%

0.00%

60.00%
a520%
00%
2000%
15.00%
500%
o nm._‘
Highly  Confident Somewhat  Less Not
confident confident  confident  confident

Hage 1214

Hage1518





image40.png
45.00% a2a0%

.
o
. -
B
.
20.00% 1.
—
o o
o
o o
- I []
oo

Hghiyconfident  Confdert  Somewhat  Lessconfident  Not confident
confident

mNonREAL mREAL




image41.png
2000%

0.00%

Highly
confident

Confident

Somewhat
confident

Less
confident

Not
confident

Hage 1214

Hage1518





image42.png
60.00%

5000%

2000%

3000%

2000%

10.00%

0.00%

5000%
30.40% 0%
220%
1.
2 1250%
Iﬂm

Hghiyconfident  Confdent  Somewhat  Lessconfident
confident

BNonREAL mREAL

sa0%

Not confident




image43.png
25.00%

2000%

15.00%

5.00%

0.00%

00mO0%  0.0M00%

Highly  Confident Somewhat
confident confident

Not
contgent contient

Hage 1214

Hage1518





image44.png
a5.00%

2000%

35.00%

3000%

25.00%

2000%

10.00%

5.00%

0.00%

1850%
I

Highty confident

3330%
£
1850%
10%

a200%

3

Confdert  Somewhat  Lessconfident
confident

mNonREAL mREAL

520%

Not confident




image45.png
20%

50.00%
a520%
30.40%
.00%
.00%

Highly
confident

Confident

Somewhat
confident

0% 7.70%
.00%
I“'“
Less Not

confident  confident

Hage 1214

Hage1518





image46.png
35.00%

3000%

25.00%

2000%

15.00%

10.00%

5.00%

0.00%

3

120% s120%
7.20%
25.00%
120%
18.20%
15.20% 20%
G»I 6 I
Hghiyconfident  Confident  Somewhat  Lessconfident  Not confident

confident

mNonREAL mREAL




image47.png
35.00%

Hage 1214

Hage1518

Highly  Confident Somewhat  Less Not
confident confident  confident  confident





image48.png
5000%
a5.00%
a000%
35.00%
3000%
25.00%
2000%
1500%
1000%

500%

000%

2120%
sm.I

Highty confident

s70%
3330%
0% 18 188006 20%
1250%
10%

Confdert  Somewhat  Lessconfidert  Notconfident
confident

mNonREAL mREAL




image49.png
25.00%

2000%

15.00%

5.00%

0.00%

Highly
confident

Confident

Somewhat
confident

Less
confident

Not
confident

Hage 1214

Hage1518





image50.png
5000%
a5.00%
a000%
35.00%
3000%
25.00%
2000%
1500%
1000%

500%

000%

45.40%

7.50%
s0s0% 3L
1850%
20%
.
I I ]

Highty confident

Confdert  Somewhat
confident

mNonREAL mREAL

Lessconfidert

0.00%.00%

Not confident




image51.png
25.00%

2000%

15.00%

5.00%

0.00%

46205
30.8500%
Hage 1214
Hage1518
15.40500%
10.00%
o00mp0%

Highly  Confident Somewhat  Less Not
confident confident  confident  confident





image52.png
60.00%

5000%

2000%

3000%

2000%

10.00%

0.00%

5000%
3030%
2820% 25.00%
20%
0%

. 12508 10%
I ° II
Hghiyconfident  Confident  Somewhat  Lessconfident  Not confident
confident

BNonREAL mREAL




image53.png
5.00%

0.00%

35.00%

Hage 1214

Hage1518

Highly
confident

2000%
] li
Less

Confident  Somewhat

Not
confident  confident  confident





image54.png
60.00%

5000%
2000%
3000%
2000%
10.00%
00%
0.00%
Stonglyagee  Agres  Undecided/Not strongly
e disagres

mNOmREAL mREAL




image55.png
a0.00%

35.00%

3000%

25.00%

2000%

15.00%

10.00%

5.00%
0.00%

Strongly agree.

i

0% 0%

Agres Undecided/Not

36570%
mNOmREAL mREAL

25.00%

Disagres

12.00%

strongly
disagres




image56.png
5%

25%

20%

15%

10%

EA

8%
0%
1250%
0% s30%
i B

Strongly agree.

Undecided/Not

mNOmREAL mREAL

Disagres

strongly disagree.




image57.png
60.00%

5000%

2000%

2000%

10.00%

0.00%

a3a0%

Strongly agree.

| || .

Agree Undecided/Not

mNOmREAL mREAL

1850%

strongly
disagres




image58.png
80.00%

7000%

5000%

5000%

2000%

3000%

2000%

10.00%
0.00%

5
2500%
I im I
I u I““‘”‘

Agres Undecided/Not

Strongly agree.

mNOmREAL mREAL

Disagres

530%
[
strongly
disagres




image59.png
60.00%

5000%

2000%

3000%

2000%

10.00%

0.00%

.

Strongly agree.

Agree Undecided/Not

mNOmREAL mREAL

Disagres

1250%

strongly
disagres




image60.png
60.00%

5000%

2000%

3000%

2000%

10.00%

0.00%

5330%
750%

- =
s
.30%  1250%
1k
-
e fo

Strongly agree. e Undecided/Not

mNOmREAL mREAL

530%70%

strongly
disagres




image1.png
EVALUATION OF THE
RICHMOND EMERGING
ABORIGINAL
LEADERSHIP (REAL)
PROGRAM

JULY 2016

MONASH Korin Gamadji @
UniVerSity Institute / Victorian Electoral

row and Emerge




